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Section 1. EPP Profile Updates in AIMS
Please review the Educator Preparation Provider's (EPP's) profile in AIMS and update the following information for:
Contact Persons, EPP Characteristics, Program Listings. [See the Annual Report Technical Guide for additional
guidance.] 

1.1 Update Contact Information in AIMS:

1.1.1 I confirm that the EPP has listed and updated the contact information for the individual(s)
designated as "EPP Head."

[The individual(s) identified as the EPP head should have authority over the EPP. This contact may
receive time-sensitive communications related to the accreditation of the EPP.]

Agree Disagree

1.1.2 I confirm that the EPP has listed and updated the contact information for the individual(s)
designated as "CAEP Coordinator".

[The individual(s) identified as the CAEP Coordinator should have a role in coordinating accreditation
activities. This contact may be carbon copied on communications to the EPP head.]

Agree Disagree

1.1.3 I confirm that the EPP has provided updated contact information for two distinct people for these
roles.

[CAEP requires that EPPs provide information for two distinct contact persons to ensure that automatic
communications sent from AIMS are received by the EPP in the event of personal turnover.]

Agree Disagree

1.2 Update EPP Information in AIMS:

1.2.1 Basic Information - I confirm that the EPP's basic information (including mailing address and EPP
name) are up to date and accurately reflected in AIMS.

[The individual(s) identified as the EPP head should have authority over the EPP. This contact may
receive time-sensitive communications related to the accreditation of the EPP.]

Agree Disagree

1.2.2 EPP Characteristics and Affiliations - I confirm that the EPP characteristics and affiliations
(including Carnegie classification, EPP type, religious affiliation, language of instruction, institutional
accreditation, and branch campuses/sites) are up to date and accurately reflected in AIMS

[The individual(s) identified as the CAEP Coordinator should have a role in coordinating accreditation
activities. This contact may be carbon copied on communications to the EPP head.]

Agree Disagree

1.2.3 Program Options - I confirm that EPP's program listings (including program name, program




Southern Nazarene University
Educator Preparation Program


Admission Interview Rubric (Revised Spring 2021)
Candidate Name ____________________________________________________________ Evaluators: ______________________________________________
Advisor ________________________________________________________  Major ______________________ ______________________________________________
Semester ______________________________ ______________________________________________
M _____ F _____          Ethnicity _______________________________________________


The following rubric is used to determine the level of knowledge (not ability to implement) a student seeking entrance into
SNU Educator Preparation Program has re: CAEP and InTASC Standards, OK Competencies, SNU Characteristics of
Effective Teaching, and ISTE Standards for Educators. As candidates discuss these topics, please indicate the level of
performance for each candidate in each particular area, including Candidate Disposition areas.


Evidence Artifact for CAEP 2.1, 2.2, 3.1, 3.3


Category/Standard Unacceptable (1 pt.) Acceptable (2 pts.) Target (3pts.) Score


Learner
Development


CAEP 1.1
InTASC /OK 1 (d)
SNU 1
ISTE 1c


Candidate demonstrated
some basic knowledge of
theories/theorists as s/he
articulated (1) how
students construct
knowledge, acquire skills,
and develop disciplined
thinking processes, and (2)
explained five or more
creative instructional
strategies that promote
student learning. grow and
vary in their cognitive,
linguistic, social emotional,
and physical development
3) how student’s
development in these areas
influences learning; and (4)
demonstrated critical
thinking as s/he
articulated one or two
generic ways to implement
and modify
developmentally
appropriate and
challenging learning
experiences for all students.


Candidate demonstrated
knowledge of
theories/theorists as s/he
articulated (1) how
students construct
knowledge, acquire skills,
and develop disciplined
thinking processes, and (2)
explained five or more
creative instructional
strategies that promote
student learning. grow and
vary in their cognitive,
linguistic, social emotional,
and physical development
2) how student’s
development in these areas
influences learning; and (3)
demonstrated critical
thinking as s/he
articulated three or four
more specific ways to
implement and modify
developmentally
appropriate and
challenging learning
experiences for all students.


Candidate demonstrated
in-depth knowledge of
theories/theorists as s/he
articulated (1) how
students construct
knowledge, acquire skills,
and develop disciplined
thinking processes, and (2)
explained five or more
creative instructional
strategies that promote
student learning. grow and
vary in their cognitive,
linguistic, social emotional,
and physical development
2) how student’s
development in these areas
influences learning; and (3)
demonstrated critical
thinking as s/he
articulated five or more
specific ways to implement
and modify
developmentally
appropriate and
challenging learning
experiences for all students.
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Learner Dev:
Diversity


CAEP 1.1
InTASC/OK 1 (e)
SNU 1
ISTE 5a, 5b, 5c


Candidate demonstrated
knowledge of
theories/theorists as s/he
articulated (1) how
students grow and vary in
their cognitive, linguistic,
social emotional, and
physical development, and
(2) demonstrated critical
thinking as s/he
articulated two or three
four specific ways to
implement and modify
developmentally
appropriate and
challenging learning
experiences.


Candidate demonstrated
knowledge of
theories/theorists as s/he
articulated (1) how
students grow and vary in
their cognitive, linguistic,
social emotional, and
physical development, and
(2) demonstrated critical
thinking as s/he
articulated two or three
four specific ways to
implement and modify
developmentally
appropriate and
challenging learning
experiences for all students.


Candidate demonstrated
in-depth knowledge of
theories/theorists as s/he
articulated (1) how
students grow and vary in
their cognitive, linguistic,
social emotional, and
physical development, and
(2) demonstrated critical
thinking as s/he
articulated four or more
specific ways to implement
and modify
developmentally
appropriate and
challenging learning
experiences for all students.


Learner Dev:
Readiness to Learn


CAEP 1.1
InTASC/OK 1(f)
SNU 1
ISTE 5a, 5b, 5c


Candidate demonstrated
knowledge of
theories/theorists as they
articulated ways to identify
student’s readiness to learn
and described one
example that any one area
may affect performance on
others.


Candidate demonstrated
knowledge of
theories/theorists as they
articulated ways to identify
student’s readiness to learn
and described two or
three  specific examples
that any one area may affect
performance on others.


Candidate demonstrated
in-depth knowledge of
theories/theorists as they
articulated ways to identify
student’s readiness to learn
and described four or
more specific examples
that any one area may affect
performance on others.


Learner Dev:
Language and
Culture


CAEP 1.1
InTASC/OK 1(g)
SNU 1
ISTE 5a, 5b, 5c


Candidate demonstrated
knowledge of
theories/theorists as they
explained how language,
race, economic
circumstance  and culture
impacts student learning
and explained one or two
ways to modify instruction
to make learning
comprehensible for all
students.


Candidate demonstrated
knowledge of
theories/theorists as they
explained how language,
race, economic
circumstance and culture
impacts student learning
and explained three or
four specific ways to
modify instruction to make
learning comprehensible
for all students.


Candidate demonstrated
in-depth knowledge of
theories/theorists as they
explained how language,
race, economic
circumstance and culture
impacts student learning
and explained four or
more specific ways to
modify instruction to make
learning comprehensible
for all students.
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Learner Differences:
Approaches to
Learning


CAEP 1.1
InTASC/OK 2(g)
SNU 3
ISTE 5a, 5b, 5c


Candidate demonstrated
knowledge of
theories/theorists as s/he
explained the different
approaches to learning and
explained only one way to
design instruction so all
students learn.


Candidate demonstrated
knowledge of
theories/theorists as s/he
explained the different
approaches to learning and
explained two or three
ways to design instruction
so all students learn.


Candidate demonstrated
in-depth knowledge of
theories/theorists as s/he
explained the different
approaches to learning and
explained four or more
creative ways to design
instruction so all students
learn.


Learner Differences:
Emotional Needs


CAEP 1.1
InTASC/OK 2(h)
SNU 3
ISTE 5a


Candidate demonstrated
some knowledge of
theories/theorists as s/he
explained how the
emotional needs of ALL
students, including
students with disabilities
and giftedness, affect
learning and only one
strategy and resources to
address these needs.


Candidate demonstrated
knowledge of
theories/theorists as s/he
explained how emotional
needs, including students
with disabilities and
giftedness, affect learning
and explained two or
three strategies and
resources to address these
needs.


Candidate demonstrated
in-depth knowledge of
theories/theorists as s/he
explained how emotional
needs, including students
with disabilities and
giftedness, affect learning
and explained four or
more creative strategies
and resources to address
these needs.


Learner Differences:
Language Acquisition


CAEP 1.1
InTASC/OK 2(j)
SNU 3


Candidate demonstrated
knowledge of
theories/theorists as s/he
explained second language
acquisition and explained
only one strategy and
resources to support
language acquisition.


Candidate demonstrated
knowledge of
theories/theorists as s/he
explained second language
acquisition and explained
two or three strategies
and resources to support
language acquisition.


Candidate demonstrated
in-depth knowledge of
theories/theorists as s/he
explained second language
acquisition and explained
four or more creative
strategies and resources to
support language
acquisition.


Learner Differences:
Family and
Community


CAEP 1.1
InTASC/OK 2(j)
SNU 3
ISTE 4d


Candidate demonstrated
knowledge of
theories/theorists as s/he
explained how student’s
experiences, abilities,
talents, prior knowledge, as
well as language culture,
family, and community
values affect learning, and
explained only one to use
this information to support
learning for classmates.


Candidate demonstrated
knowledge of
theories/theorists as s/he
explained how student’s
experiences, abilities,
talents, prior knowledge, as
well as language culture,
family, and community
values affect learning, and
explained two or three
ways to use this
information to support
learning for classmates.


Candidate demonstrated
in-depth knowledge of
theories/theorists as s/he
explained how student’s
experiences, abilities,
talents, prior knowledge, as
well as language culture,
family, and community
values affect learning, and
explained four or more
creative ways to use this
information to support
learning for classmates.
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Learner Differences:
Diverse Values


CAEP 1.1
InTASC/OK 2(k)
SNU 3
ISTE 4d


Candidate demonstrated
knowledge of
theories/theorists as s/he
explained how to access
student’s diverse
background information
and explained only one
way to incorporate these
experiences to enrich
instruction.


Candidate demonstrated
knowledge of
theories/theorists as s/he
explained how to access
student’s diverse
background information
and explained two or three
specific ways to
incorporate these
experiences to enrich
instruction.


Candidate demonstrated
in-depth knowledge of
theories/theorists as s/he
explained how to access
student’s diverse
background information
and explained four or
more specific, creative
ways to incorporate these
experiences to enrich
instruction.


Planning Instruction:
Technology


CAEP 1.1, 1.5
InTASC/OK  7(k)
SNU 5
ISTE 5a


The candidate
demonstrated knowledge of
technological tools and
explained only one way to
use technology to meet
diverse needs of students.


The candidate
demonstrated knowledge of
technological tools and
explained two or three
creative ways to use
technology to meet diverse
needs of students.


Candidate demonstrated
in-depth knowledge of
technological tools and
explained four or five
creative ways to use
technology to meet diverse
needs of students.


Instructional
Strategies:
Technology:


CAEP 1.1, 1.5
InTASC 8(n)
SNU 2, 7
ISTE 5a, 5b, 5c, 6d,
7a, 7b, 7c


Candidate demonstrated
the importance of using
technology in the classroom
by explaining one or two
ways s/he would use
technology during
instruction


Candidate demonstrated
the importance of using
technology in the classroom
by explaining three or four
ways s/he would use
technology during
instruction.


Candidate demonstrated
the importance of using
technology in the classroom
by explaining five or more
ways s/he would use
technology during
instruction.


Demeanor
(*Dispositions)


SNU 12


Candidate exhibits 5 or
fewer of the following
during the interview:
- Acknowledges all panel


members
-Clear voice quality
-Speaks confidently,


without hesitation
-Maintains enthusiasm
-Poise and maturity
-Establish rapport of


mutual respect for panel
-Articulates thoughtful


responses
-No errors in English


usage.


Candidate exhibits 6 or 7 of
the following during the
interview:
- Acknowledges all panel


members
-Clear voice quality
-Speaks confidently,


without hesitation
-Maintains enthusiasm
-Poise and maturity
-Establish rapport of


mutual respect for panel
-Articulates thoughtful


responses
-No errors in English


usage.


Candidate exhibits all of the
following during the
interview:
- Acknowledges all panel


members
-Clear voice quality
-Speaks confidently,


without hesitation
-Maintains enthusiasm
-Poise and maturity
-Establish rapport of


mutual respect for panel
-Articulates thoughtful


responses
-No errors in English


usage.
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Reasons for Teaching
(*Dispositions)


Candidate articulated only
one reason why they desire
to work with learners.


Candidate articulated two
reasons why they desire to
work with learners.


Candidate articulated three
reasons why they desire to
work with learners.


Purpose for Public
Education
(*Dispositions)


Candidate articulated only
one purpose for and/or
benefit of public education.


Candidate articulated two
purposes for and/or
benefits of public education.


Candidate articulated three
purposes for and/or
benefits of public education.


Score /42


InTASC 4: Content
Knowledge
CAEP 1.1,


ENGL 1113 ENGL 1213 Math Course Speech Course __________
Foreign Language Proficiency OGET Passed ACT/SAT ________ GPA ____________


Other Requirements
Observation Hours Completed Portfolio Started     ________
Admissions Essay Submitted  __________


Concerns/Comments
noted by panel and
discussed with
faculty advisor.


Accept_________ Deferral until deficiencies completed _________ Repeat Interview Required _________


Candidate’s Signature _____________________________________________________________________________________ Date _______________


Advisor Signature __________________________________________________________________________________________ Date _______________


NOTE TO ADVISOR: Assessing the dispositions of candidates is essential not only for admission to the program, but also for
the ongoing development and preparation of effective educators that can positively impact P-12 student learning.  Please meet
with your Teacher Candidate to discuss their performance during the interview and to also discuss what disposition areas may
need improvement. After meeting with Teacher Candidate, please sign and return this form to the Office of Educator
Preparation – Herrick 222
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Southern Nazarene University
Educator Preparation Program


Principal Survey - Diverse Cooperating Teachers
NOTE: This survey is delivered in electronic format


Spring Semesters (Revised Spring 2021)
(Revisions highlighted)


Dear Principal/Building Administrator,


First, we would like to thank you for your continuing support and encouragement for our future teachers
by allowing these candidates to participate in field experiences and/or student teaching assignments in
your particular school. In addition to program coursework, an important component of candidate
preparation is in the interaction and cooperation with outstanding P-12 teachers from a variety of
professional and personal experiences and backgrounds.


Southern Nazarene University’s Educator Preparation Provider’s (EPP) accrediting agency, the Council
for the Accreditation of Educator Preparation (CAEP), requires that our teacher candidates have the
opportunity for interactive classroom experiences with highly qualified teachers from diverse backgrounds
during their field experiences (observations) and clinical experiences (student teaching). We would like to
ask for your assistance in identifying these highly qualified teachers that may be serving in your individual
schools. If you would be willing to help us, would you kindly share teachers’ names from your building that
meet the following three criteria:


1. Completed at least three years of teaching experience in their current assignment
in early grades (Pre-K through 5th grade) or secondary grades (middle
school/high school in a particular subject area)


2. Race/ethnicity/cultural background


3. Desire to serve as a mentor and professional example to aspiring future
educators/teachers


*PLEASE NOTE THAT THIS INFORMATION WILL BE HELD IN THE STRICTEST CONFIDENTIALITY
AND IS FOR OUR EDUCATOR PREPARATION PROGRAM USE ONLY.


Thank you for your help in meeting this requirement. Once you have provided requested information in
the attached chart/table, please return to ttaylor@mail.snu.edu


Sincerely,
Dr. Tim Taylor
Chair, School of Education
Director of Educator Preparation
Southern Nazarene University


Principal Diverse Cooperating Teacher Survey (Revised Spring 2021)
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Diversity Awareness Essay Guidelines


Title: Student Teaching Diversity Awareness Essay
 Part I (1-2 pages) - Revised Spring 2021


Objective:


To observe, analyze and report on a mainstream/inclusion student in one of the classes
where you are student teaching for your first student teaching assignment. If, in the
unlikely event, you are assigned to a class with no mainstreamed/inclusion students,
please check with the Director of Field Experiences who will help in arranging an
observation in another class for a minimum of two weeks (one hour a day).


NOTE: Do NOT in any way name or otherwise identify this particular student in your
paper. It is imperative that student confidentiality and privacy must be respected.


Items to be covered in the report will be based on your observation and analysis and will
include:


● Nature and history of the student’s disability (based on case records)


● Your evaluation of the IEP (Individualized Education Plan) and its
appropriateness and success, and based on your observations, your evaluation
of: (1) the student’s attitude toward learning in the classroom; (2) the student’s
progress in learning; and (3) his peer’s attitudes toward him


● A report of the various teaching strategies planned and/or used by the teacher to
meet the diverse needs of students in the classroom—with special emphasis on
the mainstreamed/inclusion student


● Briefly list and explain suggestions, if any, (to us, not to the teacher) for any
changes you would make in discipline, environment, and learning-teaching
styles/strategies to improve the situation for students with diverse learning needs.
(This should not be viewed as a criticism of your Cooperating Teacher but as an
expression of your professional decision-making, which may or may not agree
with the Cooperating Teacher). If you would make no changes, explain why the
strategies (listed above) are working well.
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Part II (1-2 pages)


Objective:


To observe, analyze and report on multiculturalism/diversity aspects of the particular
school where you are completing your first student teaching assignment.


Items to be covered in this section will be based on observation, personal reflection and
the school’s demographic information/percentages/data and will include:


● Ethnicity/race representation in the school


● Socioeconomic diversity represented in the school


● Religious beliefs representation in the school


● Representation of special needs, learning disabilities, physical/emotional
disabilities in the school


● Gender representation (percentages of males and females) in the school


● Other areas of diversity represented in the school not specifically noted above


Make sure you briefly address each of the previous items regarding the school in your
first student teaching assignment


NEW: Spring 2021 - If applicable, briefly describe any observations and/or
recommendations regarding how this particular school could improve P-12 student
learning, accommodation and/or consideration in any of the above areas of diversity.
NOTE: This section of your essay will NOT be evaluated.


Diversity Awareness Essay will be due at STUDENT TEACHING SEMINAR III. Essay
will be evaluated using the Student Teaching Diversity Awareness Essay rubric (see
attached).  Essay will be included in Final Portfolio check at the conclusion of the
semester.


Be sure to title your essay STUDENT TEACHING DIVERSITY AWARENESS ESSAY
and include your name and the semester you are student teaching (i.e. Spring 2016,
etc.)


NOTE: Please pay close attention to the evaluation rubric and what it is
asking you to include in your essay.


REVISED SPRING 2021
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Southern Nazarene University
Educator Preparation Program


Student Teaching Diversity Awareness Essay (Revised Spring 2021)


Name: ________________________________________________________________ Semester: ____________________
M _____ F _____          Ethnicity __________________________________


Evidence Artifact for CAEP 1.1, 3.3, 3.4


Content Unacceptable  (1pt.) Acceptable  (2 pts.) Target  (3 pts.) Score


Part I: IEP Plan
Nature & History of
Disability:
Candidate understands
students with
exceptional needs.


InTASC/OK  2(g)
CAEP 1.1
SNU 3


Does not clearly
articulate the
nature and the
history of the
student’s disability
based on case
records.


Clearly articulates
details of only the
nature of the
student’s disability
based on case
records.


Clearly articulates
details of both the
nature and history
of the student’s
disability based on
case records.


Evaluation of IEP:
Candidate understands
students with
exceptional needs and
identifies differences in
approaches to learning
and performance.


InTASC/OK  2(g)
CAEP 1.1
SNU 3
ISTE 2b, 5a


Articulates the
appropriateness and
success of IEP based
only one of the
following: students’
attitude toward
learning in the
classroom; student’s
progress in learning;
and peer’s attitudes
toward student.


Clearly articulates the
appropriateness and
success of IEP based
two of the following:
students’ attitude
toward learning in
the classroom;
student’s progress in
learning; and peer’s
attitudes toward
student.


Clearly articulates the
appropriateness and
success of IEP based
on all of the
following: students’
attitude toward
learning in the
classroom; student’s
progress in learning;
and peer’s attitudes
toward student.


Teaching Strategies:
Candidate understands
students with
exceptional needs and
identifies differences in
approaches to learning
and performance and
knows how to design
instruction that uses
each learner’s strengths
to promote growth.


InTASC/OK 3(d)
CAEP 1.1, 1.3, 1.4
SNU 8
ISTE 5a


Articulates 2 or
fewer strategies
planned for and/or
used by the
classroom teacher to
meet the needs of
student in the
classroom.


Clearly articulates 3
strategies planned for
and/or used by the
classroom teacher to
meet the needs of
student in the
classroom.


Clearly articulates 4
strategies planned for
and/or used by the
classroom teacher to
meet the needs of
student in the
classroom.
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Suggested Discipline
Changes:
Candidate manages the
learning environment
to actively and
equitably engage
learners.


InTASC/OK 3(d)
CAEP 1.1
SNU 8
ISTE 5a


Articulates 2 or
fewer changes in
discipline
environment that
would improve the
situation for the
student.


Clearly articulates 3
changes in discipline
environment that
would improve the
situation for the
student.


Clearly articulates 4
changes in discipline
environment that
would improve the
situation for the
student.


Suggested Strategy
Changes:
Candidate knows when
and how to use
appropriate strategies
to differentiate
instruction


InTASC/OK  8(L)
CAEP 1.1
CAEP 1.1
SNU 2
ISTE 2b, 5a


Articulates 2 or fewer
strategy changes that
would improve the
situation for the
student.


Clearly articulates 3
strategy changes that
would improve the
situation for the
student.


Clearly articulates 4
strategy changes that
would improve the
situation for the
student.


Part II: Multiculturalism/Diversity


Racial Demographics:
Candidate uses
understanding of
individual differences
and diverse cultures
and communities to
ensure inclusive
learning environments.


InTASC/OK 2
CAPE 1.1
SNU 3
ISTE 5a


Did not include the
ethnicity/race
representation of the
school in a table.


Presents the
percentage of
ethnicity/race
representation of
student body and
faculty of the school
in a table.


Presents the
percentage of
ethnicity/race
representation of the
student body and the
faculty of the school
in a table and gives a
concise reflection of
how the racial
makeup affects the
school
environment.


Socioeconomic
Diversity:
Candidate uses
understanding of
individual differences
and diverse cultures
and communities to
ensure inclusive
learning environments.


InTAS/OKC 2
CAPE 1.1
SNU 3
ISTE 5a


Did not include the
SES diversity of the
school in a table.


Presents the
percentage of the SES
diversity of the school
in a table.


Presents the
percentage of the SES
diversity of the school
in a table and gives a
concise reflection of
how the SES affects
the school
environment.
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Religious Beliefs:
Candidate uses
understanding of
individual differences
and diverse cultures
and communities to
ensure inclusive
learning environments.


InTASC/OK 2
CAEP 1.1
SNU 3


Did not include the
religious beliefs of
the school.


Presents the
percentage of
religious beliefs of
the school in a table.


Presents the
percentage of
religious beliefs of
the school in a table
and gives a concise
reflection of how
the religious beliefs
affects the school
environment.


Special needs:
Candidate understands
students with
exceptional needs,
including those
associated with
disabilities and
giftedness.


InTASC/OK 2(h)
CAEP 1.1
SNU 3
ISTE 2b, 5a


Did not include the
percentage of
learning disabilities,
physical, emotional,
and all other needs of
the school in a table.


Presents the
percentage of
learning disabilities,
physical, emotional,
and all other needs of
the school in a table.


Presents the
percentage of
learning disabilities,
physical, emotional,
and all other needs of
the school in a table
and gives a concise
reflection of how
the special needs
affects the school
environment.


Gender
Representation:
Candidate uses
understanding of
individual differences
and diverse cultures
and communities to
ensure inclusive
learning environments.
InTASC/OK 2
CAEP 1.1
SNU 3
ISTE 2b, 5a


Did not include the
percentage of the
gender
representation of the
student body nor the
faculty of the school.


Presents the
percentage of the
gender
representation of the
student body and the
faculty of the school.


Presents the
percentage of the
gender
representation of the
student body and the
faculty of the school
and gives a concise
reflection of how
gender
representation
affects the school
environment.


Total Score:
Passing score = minimum of 20 pts.


/30


SCALE:
Target = 27-30 pts.; 90-100%
Acceptable = 20-26 pts.; 70-89%
Unacceptable = <20 pts.; 69% and below
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GLORIA BURKINSHAW HIGH-ACHIEVING ETHNIC MINORITY
EDUCATION SCHOLARSHIP ENDOWMENT


(established Spring 2016-17)


School of Education
Educator Preparation Program
Southern Nazarene University


General Guidelines for Eligibility and Application


1. Preference given to incoming Freshman Education Majors from an
identifiable diverse ethnic population.


2. Must meet ONE of the following criteria:
- Minimum ACT score of 25


- High School cumulative GPA of 3.5 (* see note below)


- Minimum SAT score of 1130


3. Submit an essay that includes the following:


1. Please discuss your ethnically diverse life experiences, your story, including


any biographical information and why do you desire to enter the teaching


profession


2. How do you identify with the Southern Nazarene University Mission Statement?


3. How do you identify with the SNU Educator Preparation Mission Statement?


4. Are there any specific educational themes, emphases, etc. that are closely


related to your particular diverse identity?


5. How do you plan to use instructional technology in future teaching experiences?


6. What are some leadership roles you have experienced and what have you


learned about leadership in those roles?


7. Must provide 2 Professional References


*NOTE: Scholarship was established in spring 2017.  Initial awards were made to 2


current Educator Preparation candidates with 3.0 GPA.  Beginning fall 2017, awardees


will be selected from incoming freshmen that meet the criteria listed above.







*ADDENDUM FOR 2017-2018 (approved by Educator Preparation Dept. Faculty
(1-26-18) and Educator Preparation Council (2-16-18)


**Amendment added – Spring 2018
NOTE: To promote RETENTION in addition to prospect incentives in the Educator


Preparation Program, qualification criteria adjusted for 2017-2018 to include the


following:


1. Beginning in 2017-2018, scholarship awards will be based on candidate NEED


(with guidance from Financial Aid and Financial Affairs Office)


2. If NO freshmen apply for scholarship, opportunity will be offered to SNU


*Sophomores, Juniors and Seniors who meet ethnic minority and GPA criteria to


assist in retention in the Educator Preparation Program.


NOTE: There were NO Burkinshaw scholarship applications submitted by incoming Fall


2017 freshmen education majors.


* Amended policy – Spring 2018 - Added “Sophomores” per Ed. Prep. Council decision


** Amended policy – Fall 2018 - Because of higher than expected earnings for the
Burkinshaw funds, 2 scholarships per academic year will be awarded, beginning Fall
2018 per Ed Prep Council Decision (11/16/18)


Revisions Proposed - Office of Intercultural Learning and Engagement
Approved - Ed Prep Council Meeting
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SNU Education Cohort Average GPA
Cohort
Number


Average GPA Date of Admission Date of Cohort Ceremony


1 3.31 April 1, 2015 April 21, 2015


2 3.38 October 1, 2015 November 10, 2015


3 3.40 April 1, 2016 April 11, 2016


4 3.42 October 1, 2016 November 1, 2016


5 3.40 April 1, 2017 April 10, 2017


6 3.45 October 1, 2017 November 2, 2017


7 3.45 April 1, 2018 April 17, 2018


8 3.42 October 1, 2018 November 8, 2018


9 3.48 April 1, 2019 April 16, 2019


10 3.67 October 1, 2019 November 5, 2019


11 3.58 April 1, 2020 (No Ceremony due to Covid-19)


12 3.46 October 1, 2020 (No Ceremony due to Covid-19)


13 3.78 April 1, 2021 April 27, 2021


14 3.51 October 1, 2021
November 15, 2021





EPP Cohort Admissions - Cohort GPAs.pdf




INDUCTION GROUP #12 - FALL 2020
Early Childhood #1
Early Childhood #2
Elementary #1
Social Studies #1
Math #1


GPA Average 3.46


INDUCTION GROUP #13 - SPRING 2021
Early Childhood #1
Early Childhood #2
Early Childhood #3
Elementary #1
Elementary #2
Elementary #3
Elementary #4
Math #1
Music #1
Social Studies #1
Social Studies #2
Social Studies #3
Social Studies #4


GPA Average 3.78





EPP Admissions Cohort Groups 12 & 13 - Fall 2020-Spring 2021.pdf




Southern Nazarene University


School of Education


Educator Preparation Program


“Ambassadors Program”
Policy and Guidelines - Established Fall 2019


Revised Spring 2021


The Ambassadors Program for SNU’s School of Education exists to provide assistance in


recruitment efforts of prospective students for the Educator Preparation Program at SNU.


Ambassador candidates are selected from current education majors/candidates in good


standing in the EPP.  Candidates are nominated, vetted and approved by the School of Education


faculty, with final approval by the SNU VP of Undergraduate Studies.


Ambassador responsibilities and guidelines:


1. Three Ambassadors will be selected to serve during the academic year (2 semesters).


2. Ambassadors will be selected in the Spring of every academic year, for service in the


following summer and academic year.


3. In order to be considered, Ambassador candidates must hold and maintain a minimum


GPA of 3.0.


4. Ambassadors will provide assistance to the EPP, as well as to the SNU Office of


Admissions.


5. Ambassadors will represent the SNU School of Education in visits to area high schools.


Visits will be primarily to meet with high school students that may have an interest in


pursuing a career in teaching. NOTE: Ambassadors will always be accompanied by a


representative in the Office of Admissions and/or SNU faculty member to every school


visit.  Ambassadors will work directly with the SNU Office of Undergraduate Admissions


to coordinate visits.  A representative of SNU Admissions will accompany Ambassadors


to school sites.


6. Ambassadors will be available to meet with prospective students who visit the


campus, and will be available to conduct tours, information meetings, etc. for campus


visitors (prospects and family members).


7. Ambassadors will also be available to communicate with prospective students via


email and/or telephone as follow up contact (spring and fall semesters, as well as during


the summer months).


8. Each Ambassador will receive a scholarship for each semester they serve in the


Ambassador Program.







9. Other Ambassador duties and responsibilities that will provide assistance and support


for the SNU Educator Preparation Program may be requested by the Chair and Faculty of


the SNU School of Education.


10. Any Ambassador that fails to exemplify high moral character and professionalism will


be asked to leave the Ambassador program.


NOTE: See attached list of future teacher organizations and contact information.


Program School
Last
Name


First
Name Email


Educators Rising


Kiamichi
Technology
Center- McAlester Bedford Brandy bbedford@ktc.edu


Educators Rising


Northeast
Technology Center
- Pryor


Woolma
n Eva


eva.woolman@netech.e
du


Educators Rising
Southwest
Technology Center Walker Carol cwalker@swtech.edu


Educators Rising
Tri County
Technology Center


Stephen
s Shelly


shelly.stephens@tricoun
tytech.edu


Educators Rising
Western
Technology Center Wedel Karla kwedel@westtech.edu


Lead Oklahoma
Alva Middle
School Kanon Collins


krcollins@alvaschool.ne
t


Lead Oklahoma
Bixby 9th Grade
Center Phenicie Jennifer jphenicie@bixbyps.org


Lead Oklahoma
Cache High
School


Robinso
n Stacy


stacy.robinson@cachep
s.org


Lead Oklahoma
Edmond Memorial
High School Davis Kenyada


kenyada.davis@edmon
dschools.net


Lead Oklahoma
Kellyville High
School Sandy Comb


combss@kellyvilleschoo
ls.org


Lead Oklahoma
Kiamichi
Technology Bedford Brandy bbedford@ktc.edu







Center- McAlester


Lead Oklahoma
Lone Grove High
School Kayla Houchin


khouchin@lonegrove.k1
2.ok.us


Lead Oklahoma
Marietta High
School Amanda


Faulkenb
erry


afaulkenberry@mariettai
sd.org


Lead Oklahoma
Putnam City West
High School


Edmond
s Matt


medmonds@putnamcity
schools.org


Lead Oklahoma
Putnam City West
High School Hines


Stephani
e


shines@putnamcityscho
ols.org


Lead Oklahoma
Putnam City West
High School Lippe Susan


slippe@putnamcityscho
ols.org


Lead Oklahoma
Putnam City West
High School Ron Osborne


rosborne@putnamcitysc
hools.org


Lead Oklahoma
Putnam City West
High School Osborne Ron


rosborne@putnamcitysc
hools.org


Lead Oklahoma Soper High School Shelly Moffatt
shelly.moffatt@soper.k1
2.ok.us


Lead Oklahoma Spiro High School Wylie Regina rwylie@spiro.k12.ok.us


Lead Oklahoma
Taloga High
School Michelle Meyer


mmeyer@taloga.k12.ok.
us


Lead Oklahoma Tuttle High School Carman West
cwest@tuttleschools.inf
o


Teach Oklahoma Ada High School Christy Brown brownc@adapss.com


Teach Oklahoma Alva High School Simon Halah
hrsimon@alvaschools.n
et


Teach Oklahoma
Edmond Santa Fe
High School Doniece Wilson


doniece.wilson@edmon
dschools.net


Teach Oklahoma Enid High School
Hugabo
om Dusty


dbhugaboom@enidk12.
org


Teach Oklahoma
Great Plains
Technology Center Brock Kelly kbrock@greatplains.edu


Teach Oklahoma
Kiamichi
Technology Bedford Brandy bbedford@ktc.edu







Center- McAlester


Teach Oklahoma
Pioneer
Technology Center Braden Vicki vicki@pioneertech.edu


Teach Oklahoma
Ponca City High
School Ashley


Waller-Ca
mpbell wallea@pcps.us


Teach Oklahoma Pryor High School Sharon Rash rashs@pryor.k12.ok.us


Teach Oklahoma
Southwest
Technology Center Walker Carol cwalker@swtech.edu


Teach Oklahoma
Tri County
Technology Center


Stephen
s Shelly


shelly.stephens@tricoun
tytech.edu


Teach Oklahoma
Warner Public
School


Casinge
r Chastity


chastitycasinger@warne
r.k12.ok.us


Teach Oklahoma
Western
Technology Center Wedel Karla kwedel@westtech.edu


Teach Oklahoma
Woodward High
School Love Jolynn love@woodwardps.net
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review level, certificate level, program category, and program review option) are up to date and
accurately reflected in AIMS for all EPP programs that fall within CAEP's scope of accreditation;
(programs outside of CAEP's scope of accreditation should be archived and not listed in AIMS).

Agree Disagree



Section 2. EPP's Program Completers [Academic Year 2020-2021]
2.1 How many candidates completed programs that prepared them to work in P-12 settings during
Academic Year 2020-2021?

Enter a numeric value for each textbox.
 
2.1.1 Number of completers in programs leading to initial teacher certification
or licensure1 16 

2.1.2 Number of completers in advanced programs or programs leading to a
degree, endorsement, or some other credential that prepares the holder to
serve in P-12 schools (Do not include those completers counted above.)2

62 

Total number of program completers 78

 

1 For a description of the scope for Initial and Advanced programs, see Policy II in the CAEP
Accreditation Policies and Procedures

http://www.caepnet.org/~/media/Files/caep/accreditation-resources/accreditation-policy-final.pdf?la=en


Section 3. Substantive Changes
Please report on any substantive changes that have occurred at the EPP/Institution or Organization, as well as
the EPP's current regional accreditation status.

Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2020-2021 academic year?

3.1 Has there been any change in the EPP’s legal status, form of control, or ownership?
 Change  No Change / Not Applicable

3.2 Has the EPP entered a contract with other providers for direct instructional services, including any teach
out agreements?

 Change  No Change / Not Applicable

3.3 Since the last reporting cycle, has the EPP seen a change in state program approval?
 Change  No Change / Not Applicable

3.4. What is the EPP’s current regional accreditation status?

Accreditation Agency: 

Higher Learning Commission (HLC)

Status:

Good Standing

Does this represent a change in status from the prior year?
 Change  No Change / Not Applicable

3.5 Since the last reporting cycle, does the EPP have any other substantive changes to report to CAEP per
CAEP’s Accreditation Policy?

 Change  No Change / Not Applicable



Section 4. CAEP Accreditation Details on EPP's Website
Please update the EPP's public facing website to include: 1) the EPP's current CAEP accreditation status with an
accurate listing of the EPP's CAEP (NCATE, or TEAC) reviewed programs, and 2) the EPPs data display of the CAEP
Accountability Measures for Academic Year 2020-2021.

4.1. EPP's current CAEP (NCATE/TEAC) Accreditation Status & Reviewed Programs

4.1 Provider shares a direct link to the EPP's website where information relevant to the EPP's current accreditation status
is provided along with an accurate list of programs included during the most recent CAEP (NCATE or TEAC)
accreditation review.

https://www.snu.edu/school-of-education/

4.2. CAEP Accountability Measures (for CHEA Requirements) [2020-2021 Academic Year]
Provider shares a direct link to its website where the EPP's display of data for the CAEP Accountability Measures, as
gathered during the 2020-2021 academic year, are clearly tagged, explained, and available to the public.

CAEP Accountability Measures (for CHEA Requirements) [2020-2021 Academic Year]

Measure 1 (Initial): Completer effectiveness. (R4.1)Data must address: (a) completer impact in
contributing to P-12 student-learning growth AND (b) completer effectiveness in applying professional
knowledge, skills, and dispositions.
Measure 2 (Initial and Advanced): Satisfaction of employers and stakeholder involvement.
(R4.2|R5.3| RA4.1)
Data provided should be collected on employers' satisfaction with program completers.
Measure 3 (Initial and Advanced): Candidate competency at completion. (R3.3)
Data provided should relate to measures the EPP is using to determine if candidates are meeting program
expectations and ready to be recommended for licensure. (E.g.: EPP's Title II report, data that reflect the
ability of EPP candidates to meet licensing and state requirements or other measures the EPP uses to
determine candidate competency at completion.)
Measure 4 (Initial and Advanced): Ability of completers to be hired (in positions for which they have
prepared.)

CAEP Accountability Measures (Initial) [LINK] https://sites.google.com/mail.snu.edu/caep-reporting-measures

CAEP Accountability Measures (Advanced) [LINK] NA



Section 5. Areas for Improvement, Weaknesses, and/or Stipulations
Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the
last Accreditation Action/Decision Report. The EPP will continue to report its action and progress on addressing its
AFI(s), weaknesses and/or stipulations until the EPP's next CAEP Accreditation Site Review.



Section 6. EPP's Continuous Improvement & Progress on (advanced level) Phase-in Plans
and (initial-level) Transition Plans
Please share any continuous improvement initiatives at the EPP, AND (if applicable) provide CAEP with an update
on the EPP's progress on its advanced level phase-in plans and/or initial level transition plans.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes
planned, worked on, or completed in the last academic year.
This is an opportunity to share targeted continuous improvement efforts your EPP is proud of. Focus on one to two
major efforts the EPP made and the relationship among data examined, changes, and studying the results of those
changes. 

During the 2020-2021 academic year, the Southern Nazarene University Educator Preparation Program continued to pursue
quality and excellence in its preparation of effective educators that can positively impact P-12 student learning. Despite
unexpected and intermittent COVID-19 interruptions and closures, the SNU EPP was able to pursue intentional efforts to
continuously improve its programs, and to assess candidate and program effectiveness through data collection and analysis. As a
means of continuing to focus on the recruitment of high-achieving candidates, the SNU EPP continued its efforts to attract
prospective candidates to its program through a variety of programs and processes. For example, the SNU EPP continued to offer
discounted, concurrent professional education coursework to prospective high school seniors planning to pursue higher education
toward a degree and career in teaching. Requirements for a high school senior to participate include a minimum 3.25 GPA or ACT
of 24 and faculty recommendation. Area school districts have entered into partnership with the SNU EPP to offer this opportunity.
The SNU EPP will continue its proactive efforts to connect with high-achieving high school seniors by expanding these partnership
opportunities particularly through online EPP coursework for those high school seniors in rural Oklahoma school districts. The
“Ambassadors” program also assists the SNU EPP in recruitment efforts for the program. Three high-achieving teacher candidates
(junior standing) are selected by EPP faculty to visit area high schools with “future teacher” organizations. The Ambassadors work
closely with SNU Admissions personnel to coordinate and schedule these visits. During 2020-2021, Ambassadors visited 3 area
high schools (onsite visits limited by Covid-19 issues). Additionally, Ambassadors interacted with prospective students that were
able to visit campus (in person and virtual), and followed up with those students with emails, phone calls and written
correspondence. Through these efforts, the Ambassador program continues to provide vital connections with groups of
prospective students interested in pursuing a teacher preparation program. Based on external feedback, the Ambassadors Policy
was revised in Spring 2021. Additionally, the SNU EPP continued to focus on the admission of high-achieving candidates to the
EPP through its EPP Admissions Interview process. These interviews are required for every candidate intending to seek admission
to the Educator Preparation Program. An Admissions Interview Rubric, aligned with InTASC standards, is utilized to evaluate and
admit only those candidates that are able to articulate effective teaching and professional, ethical characteristics for the
profession. During these interviews, candidates are also required to articulate knowledge, skills and dispositions toward effectively
impacting P-12 student learning. Admissions interviews are conducted twice per academic year, in fall and spring semesters by
the EPP Admissions Committee (faculty members, University Arts and Sciences faculty and staff members, and P-12
stakeholders, i.e., P-12 faculty, administration, and parents/community members). In 2020-2021, admissions interviews were
conducted in October 2020 and April 2021. The EPP Admissions Committee recommends candidates to the Educator Preparation
Council (EPP governance group) for admission approval based on the Admissions Interview Rubric which is aligned with InTASC,
Oklahoma, and ISTE (Technology) Standards, as well as with SNU Departmental Standards and Learning Outcomes. Also
embedded and specified within these standards are diversity and technology aspects. During their interviews, candidates are
expected to address diversity awareness, as well as knowledge and application of instructional technology for effective P-12
student learning. To assist interviewing candidates, as well as interview panelists, all standards are clearly identified in each
section of the rubric. Through the interview process, as well as by meeting additional specific admissions requirements, the EPP
assures that only high-achieving, quality candidates are recommended for admission to the Educator Preparation Program. In
Spring 2021, based on interview panel and candidate feedback, the EPP reviewed and revised the Admission Interview Rubric for
narratives that more accurately reflect specific InTASC Standards in five sections of the rubric. In Fall 2020, 5 candidates in Cohort
11 were admitted and in Spring 2021, 13 candidates in Cohort 12 were admitted to the EPP. To assure that quality candidates are
admitted to the EPP, cohort groups are admitted only if the cohort cumulative GPA is 3.0 or above. Cohort 11 had a cumulative
3.46 GPA and Cohort 12 had a cumulative 3.78 GPA. Since 2015, the SNU EPP has utilized the cohort group admission process
and as of Spring 2021 has admitted 13 cohorts, all with above a cumulative 3.0 GPA. Cohort admission ceremonies are held each
semester, however, due to Covid-19 issues, the Fall 2020 ceremony was canceled. During Spring 2021, the Cohort admission
ceremony was held where Cohorts 11, 12 and 13 were recognized. While recognition ceremonies were delayed due to Covid-19,
Cohorts 11 and 12 were officially admitted during their respective semesters (Spring 2020 and Fall 2020). The SNU EPP continues
to value its strong partnership with P-12 stakeholders. Each of eight EPP committees/councils have P-12 stakeholder
representation. For example, the Educator Preparation Council (EPP governance group) includes P-12 stakeholders representing
various entities. The EP Council makes decisions regarding all aspects of the EPP (i.e., candidate admissions, assessment/data-
driven changes, and EPP policy and program revisions). The Educator Preparation Council meets four times per academic year
(September, November, February, and April). In 2020-2021, the EP Council met each of these months in either face-to-face or
virtual (due to Covid-19) formats. In these meetings, the EP Council reviewed various EPP assessment data to consider ongoing
effectiveness of its programs. For example, two surveys, the 1st, 3rd, and 5th Year Alumni survey and the 10 Year Alumni Survey,
are administered annually to EPP completers to determine completer effectiveness and satisfaction with the EPP. These surveys,
aligned with InTASC standards, provide valuable feedback to the EPP regarding program effectiveness. In 2020-2021, data from
the 1-3-5 year survey were analyzed, resulting in 3 significant changes in its program, i.e., developing additional instructional
activities and units in diversity and technology. The 10 Year Alumni survey provides the EPP specific feedback regarding honors,
recognitions, promotions and career developments pertaining to its completers. Also, in Spring 2021, the EP Council reviewed the
membership and structure of each EPP committee to assure that each groups’ membership continued to have multiple P-12



stakeholder representation. In an effort to develop future participation, the EPP developed two surveys for distribution to
prospective stakeholders in Spring 2021. One survey focused on determining interest in serving as P-12 admissions interview
panelists, while the other survey focused on determining interest in serving as P-12 EPP committee members. Initial results from
both surveys indicated willingness of various new stakeholder individuals to be of assistance and support to the ongoing efforts of
the EPP. Moving forward, the goal for both of these annual surveys will be to continue to develop depth in the pool of individuals
from various stakeholder groups to continue to partner with the EPP in maintaining high quality assurance of its candidates and
programs. As previously mentioned, in addition to the candidate interview experience, diversity aspects are embedded in every
component of the EPP. All coursework in the program is required to contain significant diversity elements directly related to the
course content. Course content diversity aspects are aligned with InTASC standards clearly referenced in all EPP course syllabi.
Additionally, every candidate is required to complete the Student Teaching Diversity Awareness Essay during their clinical
experience semester. In Spring 2021, essay guidelines were reviewed by EPP faculty and adjustments were implemented. The
diversity essay rubric, aligned with InTASC, CAEP, ISTE, Oklahoma and SNU standards, is utilized to evaluate essays. The essay
is a two-part written articulation that focuses on 1) diversity of a particular (anonymous) P-12 learner with an identified disability,
and 2) diversity of the particular school where the candidate is completing clinical experiences. This essay continues to provide the
EPP with valuable feedback regarding candidate and completer diversity awareness of effective teaching practices with individual
P-12 learners, and with the various diversity aspects impacting P-12 learning represented in individual school settings
(demographics, multicultural representation, gender representation, disabilities, etc.). Also, in an effort to continue to attract and
retain diverse candidates, the EPP annually awards the Burkinshaw Ethnic Minority Education Scholarship to qualifying
candidates. This endowed scholarship awards funds to high-achieving, ethnically diverse candidates based on GPA, submitted
essay, and other criteria. Since 2017, the EPP has annually awarded $4000 scholarships to two candidates selected by EPP
faculty. As this scholarship endowment grows, the EPP will expand awards to additional qualified candidates from diverse
backgrounds. Also, the EPP continues to annually administer the Diverse Cooperating Teacher Survey to area P-12 administrators
to determine future possibilities of candidate supervision during clinical experiences with cooperating teachers from various
diverse backgrounds.

6.1.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or
other activities during a CAEP Conference or in other CAEP Communications?

 Yes    No

6.1.3 Optional Comments

In 2020-2021, the SNU EPP was negatively impacted by intermittent and unanticipated Covid-19 closures, restrictions and
cancellations, however, every effort was pursued to continue to assess candidate progress, as well as program and completer
effectiveness, by ongoing data collection and analysis. Despite challenges, the EPP was also able to affirm continuous program
improvement through these efforts, confirming that the EPP continues to pursue its goal of program effectiveness in preparing
highly effective educators that will positively impact P-12 student learning. During this time, the EPP also conducted internal
reviews including validity/reliability processes of selected rubrics that assist in determining program quality and effectiveness.
Following these review processes, the EPP implemented revisions that continue confirmation of EPP quality preparation. In Spring
2018, the EPP had its most recent site visit, resulting in the SNU EPP receiving CAEP’s "Frank Murray Award.”

A.1.1 Candidate Knowledge, Skills, and Professional Dispositions
A.1.2 Provider Responsibilities
A.2.1 Partnerships for Clinical Preparation
A.2.2 Clinical Experiences
A.3.1 Admission of Diverse Candidates Who Meet Employment Needs
A.3.2 Candidates Demonstrate Academic Achievement and Ability to Complete
Preparation Successfully
A.3.3 Selectivity During Preparation
A.3.4 Selection at Completion
A.4.1 Satisfaction of Employers
A.4.1 Satisfaction of Employers
A.4.2 Satisfaction of Completers
A.5.1 Quality and Strategic Evaluation
A.5.3 Continuous Improvement
R1.1 The Learner and Learning
R2.1 Partnerships for Clinical Preparation
R2.2 Clinical Educators
R2.3 Clinical Experiences
R3.1 Recruitment
R3.2 Monitoring and Supporting Candidate Progression
R3.3 Competency at Completion
R4.1 Completer Effectiveness



R5.3 Stakeholder Involvement
R5.4 Continuous Improvement
x.1 Diversity
x.2 Technology

Upload data results or documentation of data-driven changes.

 EPP_Admission_Interview_Rubric__Revised_Spring_2021.pdf

 Diverse_Cooperating_Teacher_Survey__Revised_Spring_2021__Sent_21021.
pdf

 ST_Diversity_Awareness_Essay_Guidelines__Revised_Spring_2021.pdf

 ST_Diversity_Essay_Rubric__Revised_Spring_2021.pdf

 EPP_Diversity_Scholarship.pdf

 EPP_Cohort_Admissions__Cohort_GPAs.pdf

 EPP_Admissions_Cohort_Groups_12__13__Fall_2020Spring_2021.pdf

 EPP_Recruitment__Ambassadors_Policy__Revised_Spring_2021.pdf

 EPP_Committee_Revisions_(20202021).pdf

 20202021_Stakeholder_Participation__EPP_Committees.pdf

 Spring_2021_Survey__EPP_Admissions_Interviews__Prospective_Stakehold
er_Participants.pdf

 EPP_Public_School_Partnership_Articulation_Agreement.pdf

 F_2020__Spr_2021_Interview_Panelists_with_P12_Stakeholders.pdf

 135_Year_Alumni_and_10_Year_Alumni_Survey_Results_20202021.pdf

 20202021_Ed_Prep_Council_Agenda_Minutes.pdf

 Spring_2021_Survey__Prospective_EPP_Committee_Membership__Stakehold
ers(1).pdf



Section 8: Feedback for CAEP & Report Preparer's Authorization
8.1 . [OPTIONAL] Just as CAEP asks EPPs to reflect on their work towards continuous improvement,
CAEP endeavors to improve its own practices. To this end, CAEP asks for the following information to
identify areas of priority in assisting EPPs.

8.1.1 What semester is your next accreditation visit?
Spring 2025

8.1.2 Does the EPP have any questions about CAEP Standards, CAEP sufficiency criteria, or the CAEP accreditation
process generally?

8.2 Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the
2022 EPP Annual Report, and that the details provided in this report and linked webpages are up to date and accurate at
the time of submission..

 I am authorized to complete this report.

Report Preparer's Information

Name: Dr. Tim Taylor

Position: Chair, Director of Educator Preparation

Phone: 4057176267

E-mail: ttaylor@mail.snu.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing
accreditation or having completed the accreditation process is considered the property of CAEP and may be used
for training, research and data review. CAEP reserves the right to compile and issue data derived from
accreditation documents.

 Acknowledge


