2021 EPP Annual Report

CAEP ID: | 10618 | AACTE SID: | 360

Institution: | Southern Nazarene University

Unit: | School of Education

Section 1. EPP Profile

After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the

information available is accurate.
1.1 In AIMS, the following information is current and accurate...

Agree Disagree
1.1.1 Contact person G‘ O
1.1.2 EPP characteristics ® O
1.1.3 Program listings ® O

1.2 [For EPPs seeking Continuing CAEP Accreditation]. Please provide a link to your webpage
that demonstrates accurate representation of your Initial-Licensure Level and/or Advanced-Level
programs as reviewed and accredited by CAEP (NCATE or TEAC).
https://snu.edu/academics/school-of-education/

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during

Academic Year 2019-2020 ?

Enter a numeric value for each textbox.

2.1.1 Number of completers in programs leading to initial teacher certification or 20
licensure!

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12 119

schools (Do not include those completers counted above.)?

Total humber of program completers 139

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy

Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy

Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or

institution/organization during the 2019-2020 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements



SNU EDUCATOR PREPARATION PROGRAM
ANNUAL ASSESSMENT TIMELINE
(Revised 2017)

December - January
- Enter School of Education Website Data
- Assessment Committee Meets

February - March - April
- Approve/Implement Data-driven Changes

March - April
- Cohort Admissions Deadline - April 1 - Spring Semester
- LEAP Day (Institutional Assessment) Assessments

May - June
- Assessment Committee Meets
- Enter OEQA State Survey Data
- Enter TLE Data (New in 2018)
- Enter candidate certification test data
- Enter School of Education Website Data
- Enter Educator Preparation Program Electronic Data
- Compile Data for Analysis/Review

July - August - September
- Compile Date for Analysis/Review
- Assessment Committee Meets

September - October
- Approve/Implement Data-driven Changes

October
- Cohort Admissions Deadline — October 1 - Fall semester

REVISED 2/20/2017
NOTE: re: TLE Data Added ~ Feb. 2018






Annual Assessment Timeline.pdf


First/Third/Fifth Year Alumni Survey

Dear graduate of the Southern Nazarene University Educator Preparation (Teacher Education)
Program,

You can help us with our continuing assessment of the Educator Preparation Program by
completing this brief survey. First, please let us know your name and demographic/teaching
certification and experience.

Next, you will see a series of statements. Responses to the statements in the survey will
greatly assist us in monitoring and improving our program. These statements are related to
the SNU Teacher Candidate Characteristics of Effective Teaching Standards
(http:/bit.ly/SNU14Characteristics) and the INTASC-Interstate Teacher Assessment and
Support Consortium Standards (http://bit.ly/INTASCStandards). These departmental
objectives and standards apply to the accreditation and the ongoing quality of the SNU
Educator Preparation Program.

NOTE: For your reference and for clarification, we have provided the links above to information
that will provide further explanation of the SNU and InTASC Standards.

* Required

Your Name *

When did you graduate /complete the Teacher Preparation program ? *

Please provide the month and year you completed the Teacher Prep Program

What was the initial program/degree area you completed in the SNU Educator
Preparation Program? (i.e. Early Childhood Education, Elementary Education,
Mathematics Education, Music Education, Physical Education, Social Studies

Education, etc.) *






4. Teaching Experience *

Mark only one oval.

Q Never Taught
Q Currently hold a teaching position
Q NOT currently teaching but have previously taught

5. If you are currently teaching, what grade level and/or subject are do you teach? *

6. Teaching Experience: Check all that apply *

Check all that apply.

[ ] Taught 2019-2020
[ ] Taught 2018-2019
[ | Taught 2017-2018
|| Taught 2016-2017
[ ] Taught 2015-2016

Other: D =

For each statement, please indicate one of the following:

First/Third/Fifth Year Unacceptable - Acceptable - Target

Alumni Survey





7.

1. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me to understand the diverse cognitive, social, physical,
linguistic, and emotional development of diverse learners in my classroom and has
helped me to understand how | can provide appropriate instructional activities for
ALL learners in my classroom. (InTASC 1) *

Mark only one oval.

@ Unacceptable - Did not help me achieve this goal.
D Acceptable - The Teacher Preparation Program helped me achieve this goal.

@ Target - | was more than prepared to achieve this goal.

2. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me to understand and use a variety of instructional strategies
to encourage learners to develop deep understanding of the content area that |
teach and to build skills to apply knowledge for ALL learners in my classroom.
(InTASC 8) *

Mark only one oval.

() Unacceptable - Did not help me achieve this goal.
D Acceptable - The Teacher Preparation Program helped me achieve this goal.

(__ ) Target - | was more than prepared to achieve this goal.

3. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me to understand the diverse cultures represented in the
community in which | teach and those represented by ALL learners in my classroom.
(INnTASC 2) *

Mark only one oval.

D Unacceptable - Did not help me achieve this goal.
Q Acceptable - The Teacher Preparation Program helped me achieve this goal.

C) Target - | was more than prepared to achieve this goal.





10.

Tl

12

4. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me possess the ability to integrate subject areas and to use
differing perspectives to engage ALL learners in my classroom in critical, creative
thinking so that they have the ability to solve authentic local and global issues.
(INnTASC 5) *

Mark only one oval.

(__) Unacceptable - Did not help me achieve this goal.
C) Acceptable - The Teacher Preparation Program helped me achieve this goal.

(_ ) Target - | was more than prepared to achieve this goal.

5. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me plan for instruction that draws upon content knowledge,
state curriculum, and cross-disciplinary skills and pedagogy. It has also prepared
me with the knowledge to understand learners and their community so that | can
support learning for ALL learners in my classroom. (InTASC 7) *

Mark only one oval.

Q Unacceptable - Did not help me achieve this goal.
(_) Acceptable - The Teacher Preparation Program helped me achieve this goal.

(_ ) Target - | was more than prepared to achieve this goal.

6. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me gain the content knowledge in my subject area so that |
can create learning experiences to ensure that ALL learners in my classroom attain
mastery of concepts in the subject(s) that | teach. (INTASC 4) *

Mark only one oval.

@ Unacceptable - Did not help me achieve this goal.
@ Acceptable - The Teacher Preparation Program helped me achieve this goal.

D Target - | was more than prepared to achieve this goal.





13.

14.

15.

7. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me integrate technology into the learning environment for
instruction, communication, and assessment for ALL learners in my classroom.
(INnTASC 6) *

Mark only one oval.

D Unacceptable - Did not help me achieve this goal.
(__) Acceptable - The Teacher Preparation Program helped me achieve this goal.

(__ ) Target - | was more than prepared to achieve this goal.

8. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me integrate technology into the learning environment for
instruction, communication, and assessment for ALL learners in my classroom.
(INnTASC 6) *

Mark only one oval.

Q Unacceptable - Did not help me achieve this goal.
(__ ) Acceptable - The Teacher Preparation Program helped me achieve this goal.

@ Target - | was more than prepared to achieve this goal.

9. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has assisted me in understanding and utilizing multiple methods of
assessment so that | can ascertain progress in the learning process of ALL learners
in my classroom. (INTASC 6) *

Mark only one oval.

() Unacceptable - Did not help me achieve this goal.
( ) Acceptable - The Teacher Preparation Program helped me achieve this goal.

@ Target - | was more than prepared to achieve this goal.





16.

17s

10. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has encouraged me to pursue ongoing professional development and
self-evaluation. As a result of this ongoing reflective and professional development
process, | am able to adapt my practices to meet the needs of ALL learners in my
classroom. (InTASC 9) *

Mark only one oval.

C) Unacceptable - Did not help me achieve this goal.
Q Acceptable - The Teacher Preparation Program helped me achieve this goal.

D Target - | was more than prepared to achieve this goal.

11. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has encouraged me to seek appropriate leadership roles and
opportunities to collaborate with my teaching colleagues and with the families
representing ALL learners in my classroom, so that personal professional growth
and the overall advancement of the teaching profession continues to progress.

(INTASC 10) *

Mark only one oval.

C) Unacceptable - Did not help me achieve this goal.
() Acceptable - The Teacher Preparation Program helped me achieve this goal.

(_ ) Target - | was more than prepared to achieve this goal.





18.

19.

12. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has encouraged me to maintain professionalism through the following:1)
demeanor-collegiality (cooperation, teamwork), 2) scholarship (continuing to
pursue learning about my craft), 3) connection to professional organizations
(actively participating in groups that support the teaching profession), and 4)
collaboration with colleagues and families (working together with individuals and
groups that support the overall learning process, as well as ALL learners in my
classroom). (INTASC 9) *

Mark only one oval.

(_ ) Unacceptable - Did not help me achieve this goal.
Q Acceptable - The Teacher Preparation Program helped me achieve this goal.

(__ ) Target - | was more than prepared to achieve this goal.

13. The instruction | received at Southern Nazarene University and in the Educator
Preparation Program has equipped me with effective written and verbal
communication skills necessary to effectively engage and communicate with ALL
learners in my classroom, as well as with families, colleagues and leadership with
whom | interact in my professional roles and responsibilities. (SNU Standard). *

Mark only one oval.

(__ ) Unacceptable - Did not help me achieve this goal.
Q Acceptable - The Teacher Preparation Program helped me achieve this goal.

@ Target - | was more than prepared to achieve this goal.





20. 14.The instruction | received at Southern Nazarene University and in the Educator
Preparation Program has strengthened my ability to make professional decisions
within my teaching experience based on Christian principles, thus impacting my
ability to be a positive role model for ALL learners in my classroom. (SNU Standard).

*

Mark only one oval.

Q Unacceptable - Did not help me achieve this goal.
(__) Acceptable - The Teacher Preparation Program helped me achieve this goal.

@ Target - | was more than prepared to achieve this goal.

Additional The information you provide below will also assist the Educator Preparation Program in
continuing to provide quality preparation for future teachers. All information/comments
Comments will be CONFIDENTIAL.

(Optional)

21. If you have never taught or not currently teaching, please check ALL that apply.

Check all that apply.

|| Teaching position not available
|| Chose to stay home

| ] change of career plans

|| Graduate school

|| May teach in the future

| ] Poor teaching conditions

|| Low pay

Other:D - ) S






22. Please use the space below to comment on your experiences in the Southern
Nazarene University School of Education and give any suggestions that you believe
would help improve our Educator Preparation Program.

23. Please indicate any leadership opportunities, honors and awards (teacher of the
year, etc.), promotions received, and any opportunities for leading/facilitating
presentations, workshops and/or continuing education for the teaching profession.

This content is neither created nor endorsed by Google.

al~ | - »
00g1€ rorms





10 Year Alumni Survey

Dear graduate of the Southern Nazarene University Educator Preparation (Teacher

Education) Program,

We are reaching out to you to ask you to update your information for us by completing this
survey. This information will be for INTERNAL purposes only and will help keep us up to
date on your career in teaching, any honors or recognitions you've achieved, and whether or
not you are teaching in the area where you were initially prepared/certified. Thank you in
advance for your prompt responses and for your great assistance to the SNU Educator
Preparation Program.

* Required

Your Name *

If married, please include your maiden name.

Your Contact Information *

include Address, Phone Number, Optional E-Mail

Graduation (Program Completion) Year *

Please include the semester and year you graduated/completed your program from SNU.

What was the initial program/degree area you completed in the SNU Educator
Preparation Program? *

(i.e. Early Childhood Education, Elementary Education, Mathematics Education, Music Education, Social
Studies Education, etc.)






5. Teaching Assignment(s) *
Please provide any current/past teaching assignments, including the Name of School, District, and
Subject/Grade Level

6. Honors*

Please list any Honors, Achievements, Recognitions, Leadership Opportunities, Distinctions connected
with your teaching career (i.e. Teacher/Administrator of the Year, Teaching Team Leader, Leadership
Roles, Research/Scholarship Opportunities, etc.)

7. No longer teaching? (optional)

If you are no longer teaching or working in an educational career, please indicate the year you left and
brief explanation of why. All of this information will be kept completely confidential and for internal use

only.

This content is neither created nor endorsed by Google.

Google Forms





Alumni (1-3-5 Year and 10 Year) Survey Instruments.pdf


2019-2020 FIRST/THIRD/FIFTH YEAR ALUMNI SURVEY (PIE GRAPHS)

1. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me to understand the diverse cognitive, social, physical,
linguistic, and emotional development of diverse learners in my classroom and
has helped me to understand how | can provide appropriate instructional
activities for ALL learners in my classroom. (INnTASC 1)

Target - | was more than prepared...
46.2%

Acceptable - The Teacher Prepara...
53.8%

2. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me to understand and use a variety of instructional
strategies to encourage learners to develop deep understanding of the content
area that | teach and to build skills to apply knowledge for ALL learners in my
classroom. (InTASC 8)

Acceptable - The Teacher Prepara...
50.0%

Target - | was more than prepared...
50.0%






2019-2020 FIRST/THIRD/FIFTH YEAR ALUMNI SURVEY (PIE GRAPHS)

3. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me to understand the diverse cultures represented in the
community in which | teach and those represented by ALL learners in my
classroom. (INTASC 2)

Target - | was more than prepared...
42.9%

Acceptable - The Teacher Prepara...
57.1%

4. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me possess the ability to integrate subject areas and to
use differing perspectives to engage ALL learners in my classroom in critical,
creative thinking so that they have the ability to solve authentic local and global
issues. (INTASC 5)

Target - | was more than prepared...
35.7%

Acceptable - The Teacher Prepara...
64.3%






2019-2020 FIRST/THIRD/FIFTH YEAR ALUMNI SURVEY (PIE GRAPHS)

5. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me plan for instruction that draws upon content
knowledge, state curriculum, and cross-disciplinary skills and pedagogy. It has
also prepared me with the knowledge to understand learners and t¥|eir
community so that | can support learning for ALL learners in my classroom.
(INTASC 7)

Target - | was more than prepared...
35.7%

Acceptable - The Teacher Prepara...
64.3%

6. The instruction | received in the SNU Educator Preparation Pro%ram (Teacher
Education) has helped me gain the content knowledge in my subject area so
that | can create Iearnin? experiences to ensure that ALL learners in my
classroom attain mastery of concepts in the subject(s) that | teach. (INTASC 4)

Target - | was more than prepared...
21.4%

Unacceptable - Did not help me ac...
7.1%

Acceptable - The Teacher Prepara...
71.4%






2019-2020 FIRST/THIRD/FIFTH YEAR ALUMNI SURVEY (PIE GRAPHS)

7. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me integrate technology into the learning environment
for instruction, communication, and assessment for ALL learners in my
classroom. (InNTASC 6)

Target - | was more than prepared...
21.4%

Acceptable - The Teacher Prepara...
78.6%

8. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has helped me integrate technology into the learning environment
for instruction, communication, and assessment for ALL learners in my
classroom. (InNTASC 6)

Target - | was more than prepared...
28.6%

Acceptable - The Teacher Prepara...
71.4%






2019-2020 FIRST/THIRD/FIFTH YEAR ALUMNI SURVEY (PIE GRAPHS)

9. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has assisted me in understanding and utilizing multiple methods of
assessment so that | can ascertain progress in the learning process of ALL
learners in my classroom. (INnTASC 6)

Unacceptable - Did not help me ac...
7.1%

Target - | was more than prepared...
35.7%

Acceptable - The Teacher Prepara...
57.1%

10. The instruction | received in the SNU Educator Preparation Program
(Teacher Education? has encouraged me to pursue ongoing professional
development and self-evaluation. As a result of this ongoing reflective and
professional development process, | am able to adapt my practices to meet the
needs of ALL learners in my classroom. (INnTASC 9)

Acceptable - The Teacher Prepara...
28.6%

Target - | was more than prepared...
71.4%






2019-2020 FIRST/THIRD/FIFTH YEAR ALUMNI SURVEY (PIE GRAPHS)

11. The instruction | received in the SNU Educator Preparation Program
(Teacher Education) has encouraged me to seek appropriate leadership roles
and opportunities to collaborate with my teaching colleagues and with the
families representing ALL learners in my classroom, so that personal
professional growth and the overall advancement of the teaching profession
continues to progress. (INTASC 10)

Target - | was more than prepared...
35.7%

Acceptable - The Teacher Prepara...
64.3%

12. The instruction | received in the SNU Educator Preparation Program (Teacher
Education) has encouraged me to maintain professionalism through the
following:1) demeanor-collegiality (cooperation, teamwork), 2) scholarship
(continuing to pursue learning about my craft), 3) connection to professional
organizations (actively participating in groups that support the teaching
profession), and 4) collaboration with colleagues and families (working together
with individuals and groups that support the overall learning process, as well as
ALL learners in my classroom). (INTASC 9)

Target - | was more than prepared to...
35.7%

Acceptable - The Teacher Preparati...
64.3%






2019-2020 FIRST/THIRD/FIFTH YEAR ALUMNI SURVEY (PIE GRAPHS)

13. The instruction | received at Southern Nazarene University and in the
Educator Preparation Program has equipped me with effective written and
verbal communication skills necessary to effectively engage and communicate
with ALL learners in my classroom, as well as with families, colleagues and
leadership with whom [ interact in my professional roles and responsibilities.
(SNU Standard).

Target - | was more than prepared...
50.0%

Acceptable - The Teacher Prepara...
50.0%

14. The instruction | received at Southern Nazarene University and in the
Educator Preparation Program has strengthened my ability to make
professional decisions within my teaching experience based on Christian
principles, thus impacting my ability to be a positive role model for ALL learners
in my classroom. (SNU Standard).

Acceptable - The Teacher Prepara...
35.7%

Target - | was more than prepared...
64.3%
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2019-2020 10 Year Alumni Survey Comments

Team leader (this year and last), guiding coalition (leadership team for school), chosen to attend 2 out
of state conferences and report back to staff, second place for site teacher of the year

Superstar Teacher
N/A

Teacher of the year nominee 19-20, Team Lead 19-20, 3 years Co-Leader of PBIS committee, 1 year
of Campus Improvement Team, 2 years of Math Vertical Team Co-Leader, 2 years member of
Interview Committee, 3 years a leader of Sunshine Committee

Top 9 teacher of the year for Oklahoma City public schools, teacher team leader 2017-18, leadership
committee 2017/18. Currently I'm in the process of publishing a life coach/life skills curriculum for
children that | will be taking in two different districts and schools for them to adopt for children in
trauma.

Teacher of the Year 2016
Math Team Leader 2017, Current
2020 Grant Recipient from Mustang Public Schools Foundation

Science Department Chair
None

Not applicable

None

Martin Award for Innovation, Department Chair, Publication in Palgrave McMillian Children's Culture
Anthology.

None

Lowe's Toolbox for Education grant winner, Spirit of the Eagle Award winner (3 times), Rtl at Work
attendee

Teaching Team Leader
Na

Super star teacher 2018-2019 in pc, | am one of 3 teachers on the 1st grade planning committee for
ela for Putnam city school district

N/A

Yukon Public School Foundation for Excellence grant recipient 2015 and 2018. Additional honorary
award: Lendell Ellis Memorial Grant// leadership role on Math Curriculum Committee

Nothing yet.
NA

N/A

None yet!

Team Leader






n/a

Team Leader / AP ELA Cert/ Department Head Mustang Public Schools

UIL Sweepstakes and Superior Ratings with concert bands, nominated for Teacher of the Year
n/a

Teacher of the Month April 2019

NA

N/A

n/a

2019-20 School site teacher of the year
2019-20 district teacher of the year top three finalist
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PROPOSED DEGREE PROGRAM REVISION
Elementary Education Major with Concentration Area

NOTE: For students entering FALL 2020 (Retroactive)

Revised Elementary Education Degree with 4 Concentration Areas:

Elementary Education/Early Childhood Education
Elementary Education/Special Education
Elementary Education/ESL (English Second Language)

Elementary Education/STEM — Instructional Technology

Coursework Required: (*approximates)

Elementary Education Coursework — *22 hrs.

Professional Education Coursework — *24 hrs.

General Education Coursework (Including 4 x 12 coursework) — *60 hrs.
Concentration Area — *18 hrs.

Total hours for degree — 124

How this would appear on transcript:

Degree: Bachelor of Science
Major: Elementary Education
Concentration: Early Childhood Education
- Special Education
- ESL/ELL
-  STEM/Instructional Technology

Approved Educator Preparation Council — Fall 2019
Submitted to Academic Council — September 2020





PROPOSED Elementary Education Degree:

EARLY CHILDHOOD CONCENTRATION (16 HOURS)
NOTE: These courses are approved SNU courses

ED 3633 Child Guidance

ED 4483 Cognitive Development

ED 4472 Early Childhood Curriculum
ED 4553 Child and Social Systems
ED 3222 Child Development

ED 3683 Literacy Development and the Creative Arts





PROPOSED Elementary Education degree:
SPECIAL EDUCATION CONCENTRATION (18 HOURS)

NOTE: These courses are approved SNU graduate hours
(Master of Arts/Special Education Administration program)

Foundations of Mild /Moderate- ED 5013

Foundations of Severe/Profound- ED 5023

Collaborative Interdisciplinary Teaching Practices- ED 5043
Academic Instruction for Inclusive Practices- ED 5053
Positive Behavior Support- ED 5073

Transition Planning/Interagency Resources — ED 5093





PROPOSED Elementary Education degree:

ENGLISH SECOND LANGUAGE/ENGLISH LANGUAGE LEARNERS
CONCENTRATION (18 HOURS)

ESL/ELL Coursework — TO BE DEVELOPED PENDING APPROVAL

INTRODUCTION TO ESL/BILINGUAL PROGRAMS 3 Hours

Introduction to ESL/Bilingual Programs offers an introduction to the legal, political,
historical, intended for teachers and teacher candidates who have an interest in
broadening their understanding of bilingual and ESL education. It presents an overview
of the various types of programs, the theory and research in ESL and bilingual
education, as well as effective instructional strategies.

TEACHING CULTURALLY AND LINGUISTICALLY DIVERSE LEARNERS 3 Hours

Teaching Culturally and Linguistically Diverse Learners addresses pedagogical
strategies, differentiated instruction, lesson planning, and assessment for educating
diverse learners in a culturally responsive classroom. This course offers an increased
sense of self-awareness and understanding of diversity issues. Students will also
examine education law and models related to bilingual and ESL instruction, strategies
for working in partnership with families of bilingual and ESL learners. Teacher
candidates will have a chance to evaluate the demographics, pedagogical practices,
and multicultural context at a local school. This course requires 20 hours of field
experience in a PK-12 classroom.

FAMILY LITERACY AND ENGLISH LANGUAGE ACQUISITION 3 Hours

Family Literacy and English Language Acquisition examines the relationships that exist
among language and literacy development in children, second-language acquisition,
and family literacy. This course provides opportunities for students to explore a variety
of family literacy programs that provide instructional support for language, literacy, and
writing at home. This course offers a point of convergence on educational theories that
inform the interdependence among acquisition of the first language (L1), second
language (L2), and early childhood development.

LINGUISTIC THEORY AND SHELTERED ENGLISH INSTRUCTION 3 Hours

Linguistic Theory and Sheltered English Instruction presents an overview of the cultural,
academic, cognitive, and linguistic considerations needed to offer effective, culturally
responsive, and developmentally appropriate content area instruction to English second
language (ESL) learners in PK-6 classrooms. This course focuses on linguistic theories
that inform pedagogy for the Sheltered Instruction Observation Protocol (SIOP) model.





METHODS OF LITERACY INSTRUCTION FOR ESL/BILINGUAL CLASSROOMS
3 Hours

Methods of Literacy Instruction for ESL/Bilingual Classrooms provides the historical and
practical implementation of effective instructional strategies for teaching English to non-
native speakers. Teacher candidates will explore language and literacy instruction for
students at various stages in their development as well as create and implement lesson
plans specific to the implementation of Sheltered English instruction in the content
areas. Field observations will be conducted in classrooms specifically for English
second language learners.

ASSESSMENT AND DATA-DRIVEN INSTRUCTION OF DUAL LANGUAGE
LEARNERS IN PK-6 CLASSROOMS 3 Hours

Assessment and Data-Driven Instruction of Dual Language Learners in PK-6
Classrooms offers guidance on how to utilize formative and summative assessment
instruments and methods to assess the language/literacy development of English
second language (ESL) learners. Teacher candidates will also gain a working
knowledge of Response to Intervention (Rtl) as it pertains to remedial or differentiated
instruction that is data-driven and effective for non-native speakers of English.





PROPOSED Elementary Education degree:

STEM/EDUCATIONAL TECHNOLOGY CONCENTRATION

(18-19 HOURS)
NOTE: These courses are approved SNU courses

NOTE: THE FOLLOWING FIVE COURSES ARE REQUIRED:

CSNE 2444 Introduction to Computer Science | (4 credit hours) Introduces the
general organization of computers identifying components and their functions. The
fundamentals of problem-solving and algorithm development are introduced through a
high-level language. Prerequisite: Pass MATH 1513 College Algebra (or a higher Math
course) with a grade of C or better OR an ACT Math score of 23 or above.

ENGL 4333 Social Media Content (3 credit hours) We are often inundated with
judgements regarding whether or not we receive value from our online presence.
However, it seems we may be beyond that point. Rather than debating whether we
should be online, we need to explore the advantages and imperfections of our digital
world. Alongside the changes in our personal lives and our society, come a variety of
ethical dilemmas. Unfortunately, given the unpredictable and disruptive nature of
technology, it is difficult to predict its future effects on individuals and society and,
therefore, difficult to anticipate one’s ethical responses to these changes. Our class
activities will strive to provide a conceptual foundation upon which discussions
regarding the possible effects of the digital world can be built. We will consider the
online world in and outside of the classroom both on a personal and on a social level.
This course aims to help students critically reflect on the ever-shrinking line between
online and offline identity and its impact on culture at large. How is the rise of Southern
Nazarene University digital culture redefining how we understand ourselves as
individuals and as social beings? Who do we become and what does community mean
when we're constantly connected to family, friends, and strangers across global space
and time? What roles do images, data, and devices play in the construction of our
identities and the connections we make in communities: We will read, we will write and
create, we will watch, we will discuss and most importantly, we will think about how the
digital worlds affects how we treat ourselves, the unknown and each other. Note: We
will explore these issues and questions by looking at different Social Networking Sites
(SNS) and games. We will not be operating under the assumption that all function the
same nor that they all have the same purpose and impact.

GDSG 2333 Design Technology (3 credit hours) A studio/lecture-based introduction to
the design software, Adobe Creative Suite. Projects will implement the creative
problem-solving process while becoming technically proficient in Adobe lllustrator,
InDesign & Photoshop.

CSNE 2543 Introduction to Computer Science Il (3 credit hours) A continuation of
Introduction to Computer Science | (CSNE 2444) with added emphasis on algorithm
development and analysis. Major area of study will include debugging and testing





techniques and searching and sorting methods. An introduction to theory of data
structures concludes the course. Prerequisite: Introduction to Computer Science |
(CSNE 2444) or approval of department

CSNE 2923 Data Structures (3 credit hours) Builds on the foundations provided by
Introduction to Computer Science | and Il (CSNE 2444 and 2543) to introduce the
fundamental data structures and computing algorithms. Topics include data abstraction,
basic algorithm development and analysis, and recursion. Prerequisite: Introduction to
Computer Science | and Il (CSNE 2444/CSNE 2543) or approval of department.

CHOOSE ONE COURSE FROM THE FOLLOWING:

GDSG 3123 Interactive Web Authoring (3 credit hours) Interactive Web Authoring is a
course designed to promote creative thinking in regard to Web design. The course is
designed to teach students how to use industry-standard software to create a site from
the ground up.

MBUS 2542 Introduction to Production Technology (2 credit hours) An overview of
the technology required for basic live productions, geared primarily for the church
setting, including sound reinforcement, lighting, video production and computer-
generated graphics.
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STUDENT TEACHING SEMINAR I
Spring 2020

WHERE: HERRICK 130
WHEN: JANUARYY, 10,13, 14 & 15,2020

S C

T3 0 ER it e TR 0, Sl e | 0 5 1
Thursday, January 9th

9:00 9:30 [Welcome, Seminar/ Semester Overview/Calendar
9:30 [ 11:00 |Placement Files - Dr. Keoppel

11:00 | 12:00 |[Professional Organization: POE, Carol Muttoon

1:00 3:00 Praxis Performance Assessment for Teachers (PPAT)
Overview, Task I and II - Dr. Keoppel

: Friday, January 10th
9:00 | 10:00 |Student Teacher Handbook - Dr. Keoppel
10:00 | 11:00 |1st Meeting with Cooperating Teacher - Dr. Keoppel
11:00 | 12:00 |[Professional Organization: SOEA, Kim Littrell

1:00 3:00  PPAT Continued - Dr. Keoppel

,_ Monday, January 13th

9:00 | 10:00 |Interviewing-Mr. Drew Eichelberger, Bethany Public Schools
10:00 | 11:00 |Mental Health/Trauma/Substance Abuse-Kimberly Campbell, SNU Counseling Service
11:00 | 12:00 |Interviewing-Dr. Jason Brunk, Yukon Public Schools

12:00 | 1:00 |Lunch provided by Austin, TX Church of the Nazarene

1:00 Visit 1st Assignment

Tuesday, January 14th

9:00 | 10:30 PPAT Task III
10:30 | 12:00 PPAT Task IV
1:00 Visit 1st Assignment

Wednesday, January 15th
9:00 | 10:00 |Resume Writing - Michelle Mullins, Career Center
10:00 | 11:00 |Interviewing-Dr. Patty Balensiefen, PC Public Schools

11:00 | 12:00 [Certification/Diversity Essay/Professionalism and Ethics in Teaching - Dr. Taylor
1:00 Visit 1st Assignment

HAVE & GREAT 15T ASSTGNMENT!






STUDENT TEACHING SEMINAR I1I

Spring 2020

WHERE: HERRICK 130
WHEN: MARCH, 10, 11, 12, & 13, 2020

iz S Monday, March 9th B
8:45 9:00 |Breakfast
9:00 | 11:00 |Review 1st Assignment - Dr. Keoppel
11:00 [ 12:00 |School Safety - Glen Holcomb, Director SNU Security
1:00 3:00 lPPAT Review Task II and III - Dr. Keoppel
... Tuesday,March10th
9:00 [ 10:00 [Personal Finance - TFCU Giovanni Monterroso
10:00 | 11:00 [Classroom Management - Mr. Tim Haws & Mr. Matthew Flinton Bethany PS
11:00 | 11:30 [Bloodborne Pathogens-Dr. Keoppel
11:30 | 12:00 [Teacher Supply/Demand, Shortage Areas-Dr. Keoppel
1:00 Visit 2nd Assignment
~ VWednesday, March 11th i T
9:00 [ 10:00 |Classroom Dynamics - John Lunn, Will Rogers Principal, Putnam City PS
10:00 | 12:00 |Teacher Evaluations/Teacher Contracts - Jullie Miller, OSSBA
1:00 3:00 |Diversity Seminar (ED 4710)
Dr. Lena Crouso, VP of Intercultural Learning and Engagement
3:00 4:00 |Teacher Job Fair - Bud Robinson Room
~ Thursday, March 12th
9:00 | 10:00 |Classroom Legal Issues - Dr. Don Wentroth
10:30 | 11:30 PPAT Review
11:30 [ 12:00 |Early Childhood/Elementary Math Test - Professor Thompson
1:00 Visit 2nd Assignment
_ Y Friday, March 13th
9:00 11:00 |English Language Learner Seminar (ED 4720) Professor Kristen Hovt
11:00 | 12:00 |Portfolio #3 check






PPAT Pilot Orientation Documentation.pdf


Candidate

Southern Nazarene University
Educator Preparation Program

INTASC Electronic Portfolio Rubric Level 1

Major

Evidence Artifact for CAEP 1.1, 1.2, 1.3, 1.4, 1.5, 3.5, 4.1, 4.2, 5.4, 5

Standard

The Learner Development
The teacher understands
how learners grow and
develop, recognizing that
patterns of learning and
development vary
individually within and
across the cognitive,
linguistic, social, emotional,
and physical areas, and
designs and implements
developmentally
appropriate and challenging
learning experiences.

InTASC/OK 1
SNU1

CAEP 1.1

ISTE 5a, 5b, 5¢, 6¢

There are 3 possible points for each req

Unacceptable 1 pt.

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to the importance of
understanding learner
development, (b) explanations
of how experience helped
him/her understand the unique
development to learners, or (c)
any examples of what he/she
would change if he/she could
redo the artifact.

Knowledge:

- Conceptual Framework Essay
(ED 2162) (Cognitive,
linguistic, social, emotional,
and physical development of
students)

-Observation Reflection Form
IA (ED 2111) (Modifications
for EL, gifted, and other special
needs)

-Observation Reflection Forms
IB (ED 2162) (Modifications
for EL, gifted, and other special
needs)

uired artifact placed in the portfolio.

Acceptable 2pts.

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to the importance of
understanding learner
development, (b) explanations
of how experience helped
him/her understand the unique
development to learners, and
(c) atleast one example of
what he/she would change if
he/she could redo the artifact.

Knowledge:

- Conceptual Framework Essay
(ED 2162) (Cognitive,
linguistic, social, emotional,
and physical development of
students)

-Observation Reflection Form
IA (ED 2111) (Modifications
for EL, gifted, and other special
needs)

-Observation Reflection Forms
IB (ED 2162) (Madifications
for EL, gifted, and other special
needs)

Ethnicity

Date

Target 3 pts.

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to the
importance of understanding
learner development, (b)
explicit explanations of how
experience helped him/her
understand the unique
development to learners, and
(c) at least two examples of
what he/she would change if
he/she could redo the artifact.

Knowledge:

- Conceptual Framework Essay
(ED 2162) (Cognitive,
linguistic, social, emotional,
and physical development of
students)

-Observation Reflection Form
IA (ED 2111) (Modifications
for EL, gifted, and other special
needs)

-Observation Reflection Forms
IB (ED 2162) (Modifications
for EL, gifted, and other special
needs)

/3

/3

/3
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The Learner Differences
The teacher understands
individual differences and
diverse cultures and
communities to ensure
inclusive learning
environments that enable
each learner to meet high
standards.

InTASC /OK 2
SNU 3

CAEP 1.1,2.3
ISTE 5a

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to learner differences,
(b) explanations of how
experience helped him/her
understand learner differences,
or (c) any examples of what
he/she would change if he/she
could redo the artifact.

Knowledge

- Observation Reflection Form
1A (ED 2111) (Reflection on
diverse cultures/race and
inclusive learning environment)

- Observation Reflection Form
IB (ED 2162) (Reflection on
diverse cultures and inclusive
learning environment)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to learner differences,
(b) explanations of how
experience helped him/her
understand learner differences,
and (c) at least one example
of what he/she would change
if he/she could redo the
artifact.

Knowledge

- Observation Reflection Form
IA (ED 2111) (Reflection on
diverse cultures/race and
inclusive learning environment)

- Observation Reflection Form
IB (ED 2162) (Reflection on
diverse cultures and inclusive
learning environment)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to
learner differences, (b) explicit
explanations of how
experience helped him/her
understand learner differences,
and (c) at least two examples
of what he/she would change
if he/she could redo the
artifact.

Knowledge

- Observation Reflection Form
IA (ED 2111) (Reflection on
diverse cultures/race and
inclusive learning environment)

- Observation Reflection Form
IB (ED 2162) (Reflection on
diverse cultures and inclusive
learning environment)

/3

/3

Content Knowledge

The teacher understands
how to connect concepts
and use differing
perspectives to engage
learners in critical thinking,
creativity, and collaborative
problem solving related to
authentic local and global
issues.

InTASC/OK 5

SNU 4

CAEP 1.1, 1.4,3. 1.4
ISTE 4c, 4d

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to the importance of
content knowledge, (b)
explanations of how
experience helped him/her
understand the importance of
having content knowledge, or
(c) any examples of what
he/she would change if he/she
could redo the artifact.

Knowledge

- Observation Reflection Form
1A (ED 2111) (Reflection on
diverse cultures and inclusive
learning environment)

- Observation Reflection Form
IB (ED 2162) (Reflection on
diverse cultures/race and
inclusive learning environment)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to the importance of
content knowledge, (b)
explanations of how
experience helped him/her
understand the importance of
having content knowledge, and
(c) atleast one example of
what he/she would change if
he/she could redo the artifact.

Knowledge

- Observation Reflection Form
1A (ED 2111) (Reflection on
diverse cultures and inclusive
learning environment)

- Observation Reflection Form
IB (ED 2162) (Reflection on
diverse cultures/race and
inclusive learning environment)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to

the importance of content
knowledge, (b) explicit
explanations of how
experience helped him/her
understand the importance of
having content knowledge, and
(c) at least two examples of
what he/she would change if
he/she could redo the artifact.

Knowledge

- Observation Reflection Form
1A (ED 2111) (Reflection on
diverse cultures/race and
inclusive learning environment)

- Observation Reflection Form
IB (ED 2162) (Reflection on
diverse cultures/race and
inclusive learning environment)

/3

/3
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Instructional Strategies
The teacher understands a
variety of instructional
strategies to encourage
learners to develop deep
understanding of content
areas and their connections,
and to build skills to apply
knowledge in meaningful
ways.

InTASC/OK 8
SNU 2

CAEP 1.1,1.3,1.4
ISTE 5a, 5¢

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to the importance of
understanding varied
instructional strategies, (b)
explanations of how
experience helped him/her
understand the importance of
using varied instructional
strategies, or (c) any
examples of what he/she
would change if he/she could
redo the artifact.

Knowledge

- Philosophy of Ed (ED 2162)
(Instructional strategies;
Higher level thinking skills;
Application of knowledge;
Application of ISTE Standards)

- Conceptual Essay (ED 2162)
(Instructional strategies;
Higher level thinking skills;
Application of knowledge;
Application of ISTE Standards)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to the importance of
understanding varied
instructional strategies, (b)
explanations of how
experience helped him/her
understand the importance of
using varied instructional
strategies, and (c) at least one
example of what he/she
would change if he/she could
redo the artifact.

Knowledge

- Philosophy of Ed (ED 2162)
(Instructional strategies;
Higher level thinking skills;
Application of knowledge;
Application of ISTE Standards)

- Conceptual Essay (ED 2162)
(Instructional strategies;
Higher level thinking skills;
Application of knowledge;
Application of ISTE Standards)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to the
importance of understanding
varied instructional strategies,
(b) explicit explanations of
how experience helped
him/her understand the
importance of using varied
instructional strategies, and (c)
at least two examples of what
he/she would change if he/she
could redo the artifact.

Knowledge

- Philosophy of Ed (ED 2162)
(Instructional strategies;
Higher level thinking skills;
Application of knowledge;
Application of ISTE Standards)

- Conceptual Essay (ED 2162)
(Instructional strategies;
Higher level thinking skills;
Application of knowledge;
Application of ISTE Standards)

/3

I3

Professional Learning and
Ethical Practice

The teacher engages in
ongoing professional
learning and uses evidence
to continually evaluate
his/her practice, particularly
the effects of his/her choices
and actions on others
(learners, families, other
professionals, and the
community), and adapts
practice to meet the needs
of each learner.

InTASC/OK 9
SNU 10
CAEP 1.1
ISTE 4d, 5a

Candidate provided an SNU
Reflection Form for each
artifact for Level 2; however,
the candidate did not
articulate how he/she
understands the importance of
continuous professional
learning and evaluates his/her
choices and actions.

Implementation

- All SNU Reflection Forms in
Portfolio (Adaptations for
communities; adaptations to
meet needs of all learners)

Candidate provided an SNU
Reflection Form for each
artifact for Level 2. Candidate
clearly articulates how he/she
understands the importance of
continuous professional
learning and evaluates his/her
choices and actions.

Implementation

- All SNU Reflection Forms in
Portfolio (Adaptations for
communities; adaptations to
meet needs of all learners)

Candidate provided an SNU
Reflection Form for each
artifact for Level 2. Candidate
clearly demonstrates on each
reflection that he/she
engages in critical thinking
as he/she articulates how
he/she understands the
importance of continuous
professional learning and
evaluates his/her choices and
actions.

Implementation

- All SNU Reflection Forms in
Portfolio (Adaptations for
communities; adaptations to
meet needs of all learners)

/3
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Professional Learning and
Ethical Practice

The teachers seeks
appropriate leadership roles
and opportunities to take
responsibility for student
learning, to collaborate with
learners, families colleagues,
other school professionals,

Candidate provided the
following artifact with vague
statements of his/her
understanding of ways to take
on appropriate leadership roles
to ensure learner growth and to
advance the profession.

Candidate provided the
following artifact with explicit
statements of his/her
understanding of ways to take
on appropriate leadership roles
to ensure learner growth and to
advance the profession.

Candidate provided the
following artifact with explicit
statements and examples of
his/her understanding of ways
to take on appropriate
leadership roles to ensure
learner growth and to advance
the profession.

and community members to | - Evidence of volunteer project | - Evidence of volunteer project | -Evidence of volunteer project /3
ensure learner growth, and
to advance the profession.
InTASC/0OK 10
SNU 11
CAEP 1.1
ISTE 1a, 1b, 1c
Total Score
¢ Mo 782

Passing score = minimum of 23 pts.
Target = 27-33 pts.90-100%
Acceptable = 23-26 pts.; 70-89%

Unacceptable = <23 pts.; 69% and below

Checklist:

Observation Log from ED 2111 (12 hours)

Observation Log of from ED 2162 (12 hours)
OGET Passed

Candidate Signature

Evaluator Signature

NOTE:

Candidate MUST PASS Portfolio Check #2 BEFORE proceeding to Portfolio Check #3

If Candidate does NOT pass Portfolio Check #2, Candidate is required to meet with Advisor to discuss deficiency and
ascertain what is required for passing.

revised February 2018






Candidate

Southern Nazarene University
Educator Preparation Program

INTASC Electronic Portfolio Rubric Level 2

Major

Evidence Artifact for CAEP 1.1,1.2,1.3,1.4,1.5, 3.5,4.1,4.2, 5.4, 5.
There are 3 possible points for each required artifact placed in the portfolio.

Standard

Learner Development
The teacher understands
how learners grow and
develop, recognizing that
patterns of learning and
development vary
individually within and
across the cognitive,
linguistic, social, emotional,
and physical areas, and
designs and implements
developmentally appropriate
and challenging learning
experiences.

InTASC/OK 1

SNU 1
CAEP1.1,1.2,1.3,14,1.5
ISTE 5a, 5b, 5¢, 6¢

Unacceptable 1 pt.

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to the importance of
understanding how learners
develop, (b) explanations of
how experience helped
him/her understand how
uniquely learners develop, or
(c) any examples of what
he/she would change if he/she
could redo the artifact.

Knowledge

-PDM PPAT (ED 4273)
(Modifications for EL, gifted,
and other special needs)

- Integrated Unit from Major
(Age-appropriate tasks;
Bloom’s tasks; Reference to
Gardner’s MI; Modifications for
EL, gifted, and other special
needs)

Implementation

- Documentation of First Field
Experience (Age-appropriate
tasks; Bloom’s tasks; Reference
to Gardner’s MI; Modifications
for ELL, gifted, and other
special needs)

- Documentation of Second
Field Experience
(Age-appropriate tasks;
Bloom’s tasks; Reference to
Gardner’s MI; Modifications for
ELL, gifted, and other special
needs)

- Ed Psychology Case Study
(ED 3223) (Reflect on
cognitive, social, emotional,
physical, linguistic growth
inside and outside of school)

Acceptable 2 pts.

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to the importance of
understanding how learners
develop, (b) explanations of
how experience helped
him/her understands how
uniquely learners develop, and
(c) at least one example of
what he/she would change if
he/she could redo the artifact.

Knowledge

-PDM PPAT (ED 4273)
(Modifications for EL, gifted,
and other special needs)

- Integrated Unit from Major
(Age-appropriate tasks;
Bloom's tasks; Reference to
Gardner’s MI; Modifications for
EL, gifted, and other special
needs)

Implementation

- Documentation of First Field
Experience (Age-appropriate
tasks; Bloom's tasks; Reference
to Gardner’s MI; Modifications
for ELL, gifted, and other
special needs)

- Documentation of Second
Field Experience
(Age-appropriate tasks;
Bloom’s tasks; Reference to
Gardner’s MI; Modifications for
ELL, gifted, and other special
needs)

- Ed Psychology Case Study
(ED 3223) (Reflect on
cognitive, social, emotional,
physical, linguistic growth
inside and outside of school)

Ethnicity

Date

Target 3 pts.

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to the importance of
understanding how learners
develop, (b) explanations of
how experience helped
him/her understands how
uniquely learners develop, and
(c) at least one example of
what he/she would change if
he/she could redo the artifact.

Knowledge

-PDM PPAT (ED 4273)
(Modifications for EL, gifted,
and other special needs)

- Integrated Unit from Major
(Age-appropriate tasks;
Bloom’s tasks; Reference to
Gardner’s MI; Modifications for
EL, gifted, and other special
needs)

Implementation

- Documentation of First Field
Experience (Age-appropriate
tasks; Bloom’s tasks; Reference
to Gardner’s MI; Modifications
for ELL, gifted, and other
special needs)

- Documentation of Second
Field Experience
(Age-appropriate tasks;
Bloom’s tasks; Reference to
Gardner’s MI; Modifications for
ELL, gifted, and other special
needs)

- Ed Psychology Case Study
(ED 3223) (Reflect on
cognitive, social, emotional,
physical, linguistic growth
inside and outside of school)

/3

/3

/3

/3

/3
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Learner Differences

The teacher uses
understanding of individual
differences and diverse
cultures and communities to
ensure inclusive learning
environments that enable
each learner to meet high
standards.

InTASC/OK 2
SNU 3
CAEP1.1,1.3,14
ISTE 5a

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to learner differences,
(b) explanations of how
experience helped him/her
understand learner differences,
or (c) any examples of what
he/she would change if he/she
could redo the artifact.

Implementation

- Documentation of First Field
Experience (Evidence of
meeting needs of diverse
cultures)

- Documentation of Second
Field Experience (Evidence of
meeting needs of diverse
cultures)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to learner differences ,
(b) explanations of how
experience helped him/her
understand learner differences,
and (c) at least one example
of what he/she would change
if he/she could redo the
artifact.

Implementation

- Documentation of First Field
Experience (Evidence of
meeting needs of diverse
cultures)

- Documentation of Second
Field Experience (Evidence of
meeting needs of diverse
cultures)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of artifact relates to

learner differences, (b) explicit
explanations of how
experience helped him/her
understand learner differences,
and (c) at least two examples
of what he/she would change
if he/she could redo the
artifact.

Implementation

- Documentation of First Field
Experience (Evidence of
meeting needs of diverse
cultures)

- Documentation of Second
Field Experience (Evidence of
meeting needs of diverse
cultures)

/3

/3

Content Knowledge

The teacher understands the
central concepts, tools of
inquiry, and structures of the
discipline(s) he or she
teaches and creates learning
experiences that make these
aspects of the discipline
accessible and meaningful
for learners to assure
mastery of the content.

InTASC/OK 4
SNU 6
CAEP1.1,1.2,1.3,1.4,1.5
ISTE 4c, 4d

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to the importance of
having content knowledge, (b)
explanations of how
experience helped him/her
understand the importance of
having content knowledge, or
(¢) any examples of what
he/she would change if he/she
could redo the artifact.

Knowledge

- Integrated Unit from Major
(See section 1) (Lesson plans
with modifications)

- PDM PPAT (Lesson plans with
modifications; Technology
piece)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to

the importance of having
content knowledge, (b)
explanations of how
experience helped him/her
understand the importance of
having content knowledge, and
(c) atleast one example of
what he/she would change if
he/she could redo the artifact.

Knowledge

- Integrated Unit from Major
(See section 1) (Lesson plans
with modifications)

- PDM PPAT (Lesson plans with
modifications; Technology

piece)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to

the importance of having
content knowledge, (b) explicit
explanations of how
experience helped him/her
understand the importance of
having content knowledge, and
(c) at least two examples of
what he/she would change if
he/she could redo the artifact.

Knowledge

- Integrated Unit from Major
(Lesson plans with
modifications)

- PDM PPAT (Lesson plans with
modifications; Technology
piece)

/3

/3
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Application of Content

The teacher understands
how to connect concepts and
use differing perspectives to
engage learners in critical
thinking, creativity, and
collaborative problem
solving related to authentic
local and global issues.

InTASC/OK 5

SNU 4

CAEP 1.1,1.2,1.3, 14, 1.5
ISTE 4c, 6d

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to understand the
impartance of applying content
knowledge, (b) explanations
of how experience helped
him/apply content knowledge,
or (c) any examples of what
he/she would change if he/she
could redo the artifact.

Knowledge

- PDM PPAT (Lesson plans
based on Bloom'’s Taxonomy,
Gardner’s M, and
inquiry-based lessons)

- Technology from PDM (ED
4273) (Multi-modal
presentation)

- Unit from Major (Lesson plans
based on Bloom's Taxonomy,
Gardner’s M1, and
inquiry-based lessons)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to understand the
importance of applying content
knowledge, (b) explanations of
how experience helped
him/her apply content
knowledge, and (c) at least
one example of what he/she
would change if he/she could
redo the artifact.

Knowledge

- PDM PPAT (Lesson plans
based on Bloom’s Taxonomy,
Gardner’s M, and
inquiry-based lessons)

- Technology from PDM (ED
4273) (Multi-modal
presentation)

- Unit from Major (Lesson plans
based on Bloom's Taxonomy,
Gardner’s Ml, and
inquiry-based lessons)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to the
importance of applying content
knowledge, (b) explicit
explanations of how
experience helped him/her
apply content knowledge, and
(c) atleast two examples of
what he/she would change if
he/she could redo the artifact.

Knowledge

- PDM PPAT (Lesson plans
based on Bloom’s Taxonomy,
Gardner’s Ml, and
inquiry-based lessons)

- Technology from PDM (ED
4273) (Multi-modal
presentation)

- Unit from Major (Lesson plans
based on Bloom’s Taxonomy,
Gardner’s MI, and
inquiry-based lessons)

/3

/3

/3

Assessment

The teacher understand and
uses multiple methods of
assessment to engage
learners in their own
growth, to monitor learner
progress, and to guide the
teacher’s and learner’s
decision making.

InTASC/OK 6
SNU 6

CAEP 1.1,1.2,1.3, 1.4, 1.5
ISTE 7b

Candidate provided the
following artifact with SNU
Reflection Form that did not
have (a) clearly articulated
explanations of how artifact
relates to the importance of
assessment to drive instruction,
(b) explanations of how
experience helped him/her to
use assessment to drive
instruction, or (c) any
examples of what he/she
would change if he/she could
redo the artifact.

Knowledge
PDM PPAT (ED 4273)
(Assessment plan)

Candidate provided the
following artifact with SNU
Reflection Form that has (a)
explanations of how artifact
relates to the importance of
assessment to drive instruction,
(b) explanations of how
experience helped him/her to
use assessment to drive
instruction, and (c) at least
one example of what he/she
would change if he/she could
redo the artifact.

Knowledge
PDM PPAT (ED 4273)
(Assessment plan)

Candidate provided the
following artifact with SNU
Reflection Form that has (a)
clear, accurate explanations
of how artifact relates to the
importance of assessment to
drive instruction, (b) explicit
explanations of how
experience helped him/her to
use assessment to drive
instruction, and (c) at least
two examples of what he/she
would change if he/she could
redo the artifact.

Knowledge
PDM PPAT (ED 4273)
(Assessment plan)

/3
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Planning for Instruction
The teacher plans
instruction that supports
every student in meeting
rigorous learning goals by
drawing upon knowledge of
content areas, curriculum,
cross-disciplinary skills, and
pedagogy, as well as
knowledge of learners and
the community context.

InTASC/OK 7
SNU 5
CAEP1.1,1.2,1.3,1.4,15

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to importance of
planning for instruction, (b)
explanations of how
experience helped him/her
plan for instruction, or (c) any
examples of what he/she
would change if he/she could
redo the artifact.

Knowledge

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to importance of
planning for instruction, (b)
explanations of how
experience helped him/her
plan for instruction, and (c) at
least one example of what
he/she would change if he/she
could redo the artifact.

Knowledge

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to
importance of planning for
instruction, (b) explicit
explanations of how
experience helped him/her
plan for instruction, and (c) at
least two examples of what
he/she would change if he/she
could redo the artifact.

Knowledge

ISTE 2b, 5a - Integrated Unit from major - Integrated Unit from major - Integrated Unit from major /3
(see section 1)(Documentation | (see section 1)(Documentation | (Documentation of integration
of integration and reflection on | of integration and reflection on | and reflection on community
community context) community context) context)
- PDM PPAT (Documentation of | - PDM PPAT (Documentation of | - PDM PPAT (Documentation of /3
integration and reflection on integration and reflection on integration and reflection on
community context) community context) community context)

Professional Learning & Candidate provided an SNU Candidate provided an SNU Candidate provided an SNU

Ethical Practice Reflection Form for each Reflection Form for each Reflection Form for each

The teacher engages in artifact for Level 2; however, artifact for Level 2. Candidate artifact for Level 2. Candidate

ongoing professional the candidate did not clearly articulates how he/she | clearly demonstrates on each

learning and uses evidence articulate how s/he understands the importance of | reflection that he/she

to continually evaluate understands the importance of | continuous professional engages in critical thinking

his/her practice, particularly | continuous professional learning and evaluates his/her | as he/she articulates how s/he

the effects of his/her choices | learning and evaluates his/her | choices and actions. understands the importance of

and actions on others choices and actions. continuous professional

(learners, families, other learning and evaluates his/her

professionals, and the choices and actions.

community), and adapts

practice to meet the needs of | - All SNU Reflection Forms in - All SNU Reflection Forms in - All SNU Reflection Forms in /3

each learner. Portfolio (Adaptations for Portfolio (Adaptations for Portfolio (Adaptations for
communities; adaptations to communities; adaptations to communities; adaptations to

Intasc/0K 9 meet needs of all learners) meet needs of all learners) meet needs of all learners)

SNU 10

CAEP1.1,1.2

ISTE 4d, 5a

Total Score /48
Passing score = minimum of 33 pts.
Target = 43 pts.-48 pts.; 90-100%
Acceptable = 33 pts.-42 pts.; 70-89%

Unacceptable = <33 pts.; 69% and below

Checklist:

Observation Log from ED 2111 (12 hours)

Observation Log of from ED 2162 (12 hours)
OGET Passed

Candidate Signature

Evaluator Signature

NOTE:

Candidate MUST PASS Portfolio Check #2 BEFORE proceeding to Portfolio Check #3

If Candidate does NOT pass Portfolio Check #2, Candidate is required to meet with Advisor to discuss deficiency and
ascertain what is required for passing.
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Candidate

Southern Nazarene University
Educator Preparation Program
INTASC Electronic Portfolio Rubric Level 3

Major

M F

Evidence Artifact for CAEP 1.1,1.2,1.3, 1.4, 1.5, 3.5, 4.1, 4.2, 5.4, 5.5
There are 3 possible points for each required artifact placed in the portfolio.

Standard

Learner Development
The teacher understands
how learners grow and
develop, recognizing that
patterns of learning and
development vary
individually within and
across the cognitive,
linguistic, social, emotional,
and physical areas, and
designs and implements
developmentally
appropriate and challenging
learning experiences.

InTASC/OK 1

SNU1
CAEP1.1,1.2,1.3,1.4,1.5
ISTE 5a, 5b, 5c¢, 6¢

Unacceptable 1 pt.

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to the importance of
understanding how learners
develop, (b) explanations of how
experience helped him/her
understand how uniquely
learners develop, or (c) any
examples of what he/she
would change if he/she could
redo the artifact.

Implementation

- Field Experience from Survey
of Exceptional Child (ED 4141)
(Documentation of addressing
social, cognitive, physical,
linguistic, and emotional needs)

- Clinical Experience PPAT (ED
4xx5) (Age-appropriate tasks;
Bloom’s tasks; Reference to
Gardner’s MI; Modifications for
EL, gifted, and other special
needs)

Acceptable 2 pts.

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifacts
relates to the importance of
understanding how learners
develop, (b) explanations of how
experience helped him/her
understand how uniquely
learners develop, and (c) at
least one example of what
he/she would change if he/she
could redo the artifact.

Implementation

- Field Experience from Survey
of Exceptional Child (ED 4141)
(Documentation of addressing
social, cognitive, physical,
linguistic, and emotional needs)

- Clinical Experience PPAT(ED
4xx5) (Age-appropriate tasks;
Bloom'’s tasks; Reference to
Gardner’s MI; Modifications for
EL, gifted, and other special
needs)

Ethnicity

Date

Target 3 pts.

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to the
importance of understanding
how learners develop, (b)
explicit explanations of how
experience helped him/her
understand how uniquely
learners develop, and (c) at
least two examples of what
he/she would change if he/she
could redo the artifact.

Implementation

- Field Experience from Survey
of Exceptional Child (ED 4141)
(Documentation of addressing
social, cagnitive, physical,
linguistic, and emotional needs)

- Clinical Experience PPAT(ED
4xx5) (Age-appropriate tasks;
Bloom'’s tasks; Reference to
Gardner’s MI; Modifications for
EL, gifted, and other special
needs)

/3

/3
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Learning Differences

The teacher uses
understanding of individual
differences and diverse
cultures and communities to
ensure inclusive learning
environments that enable
each learner to meet high
standards.

InTASC/OK 2
SNU 3

CAEP 1.1, 1.4
ISTE 5a

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to learner differences,
(b) explanations of how
experience helped him/her
understand learner differences,
or (c) any examples of what
he/she would change if he/she
could redo the artifact.
Implementation

- Clinical Experience PPAT
(Evidence of meeting needs of
diverse cultures)

-Diversity Awareness Essay (ED
4710) (Reflection on meeting
needs of diverse cultures)

- Field Experience from Survey
of Exceptional Child (ED 4141)
(Documentation of addressing
needs of diverse cultures)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to learner differences, (b)
explanations of how experience
helped him/her understand
learner differences, and (c) at
least one example of what
he/she would change if he/she
could redo the artifact.

Implementation

- Clinical Experience PPAT
(Evidence of meeting needs of
diverse cultures)

-Diversity Awareness Essay (ED
4710) (Reflection on meeting
needs of diverse cultures)

- Field Experience from Survey
of Exceptional Child (ED 4141)
(Documentation of addressing
needs of diverse cultures)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to learner
differences, (b) explicit
explanations of how experience
helped him/her understand
learner differences, and (c) at
least two examples of what
he/she would change if he/she
could redo the artifact.
Implementation

- Clinical Experience PPAT(ED
4xx5)(Evidence of meeting needs
of diverse cultures)

-Diversity Awareness Essay (ED
4710) (Reflection on meeting
needs of diverse cultures)

- Field Experience from Survey
of Exceptional Child (ED 4141)
(Documentation of addressing
needs of diverse cultures)

/3

/3

3

Learner Environment

The teacher works with
others to create
environments that support
individual and collaborative
learning, and that encourage
positive social interaction,
active engagement in
learning, and
self-motivation,

InTASC/OK 3
SNU 8

CAEP 1.1, 1.5
ISTE 5¢

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to learner environment,
(b) explanations of how
experience helped him/her
understand the importance of
learner environment, or (c) any
examples of what he/she
would change if he/she could
redo the artifact.

Implementation

- Clinical Experience PPAT(ED
4xx5) (Different grouping;
Teaching strategies)

- Clinical Experience Part A
Evaluation from University
Supervisor (ED 4xx5) (Different
grouping; Teaching strategies)

- Clinical Experience Part A
Evaluation from Cooperating
Teacher (ED 4xx5) (Different
grouping; Teaching strategies)
Documentation of Colleague
Interaction (ED 4700, Seminar
2)

-Documentation of
Parent/Community Interaction
(ED 4700, Seminar 2, PPAT)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to learner environment,
(b) explanations of how
experience helped him/her
understand the importance of
learner environment, and (c) at
least one example of what
he/she would change if he/she
could redo the artifact.

Implementation

- Clinical Experience PPAT (ED
4xx5) (Different grouping;
Teaching strategies)

- Clinical Experience Part A
Evaluation from University
Supervisor (ED 4xx5) (Different
grouping; Teaching strategies)

- Clinical Experience Part A
Evaluation from Cooperating
Teacher (ED 4xx5) (Different
grouping; Teaching strategies)
Documentation of Colleague
Interaction (ED 4700, Seminar
2)

-Documentation of
Parent/Community Interaction
(ED 4700, Seminar 2, PPAT)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to learner
environment, (b) explicit
explanations of how experience
helped him/her understand the
importance of learner
environment, and (c) at least
two examples of what he/she
would change if he/she could
redo the artifact.

Implementation

- Clinical Experience PPAT (ED
4xx5) (Different grouping;
Teaching strategies)

- Clinical Experience Part A
Evaluation from University
Supervisor (ED 4xx5) (Different
grouping; Teaching strategies)

- Clinical Experience Part A
Evaluation from Cooperating
Teacher (ED 4xx5) (Different
grouping; Teaching strategies)
Documentation of Colleague
Interaction (ED 4700, Seminar
2)

-Documentation of
Parent/Community Interaction
(ED 4700, Seminar 2, PPAT)

/3

/3

/3

/13
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Content Knowledge

The teacher understands the
central concepts, tools of
inquiry, and structures of
the discipline(s) he or she
teaches and creates learning
experiences that make these
aspects of the discipline
accessible and meaningful
for learners to assure
mastery of the content.

InTASC/OK 4
SNU 6

CAEP 1.1.1.4
ISTE 4c, 4d

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates the importance of having
content knowledge, (b)
explanations of how experience
helped him/her her to apply
content knowledge, or (c) any
examples of what he/she
would change if he/she could
redo the artifact.

Knowledge

-Diversity Awareness Essay
(Documentation of diverse
learning needs)

Implementation

-Clinical Experience PPAT
(Lesson plans with modifications
for diverse learners)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates the importance of having
content knowledge, (b)
explanations of how experience
helped him/her her to apply
content knowledge, and (c) at
least one example of what
he/she would change if he/she
could redo the artifact.

Knowledge

-Diversity Awareness Essay
(Documentation of diverse
learning needs)

Implementation

-Clinical Experience PPAT
(Lesson plans with modifications
for diverse learners)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates the
importance of having content
knowledge, (b) explicit
explanations of how experience
helped him/her to apply content
knowledge, become and (c) at
least two examples of what
he/she would change if he/she
could redo the artifact.

Knowledge

-Diversity Awareness Essay
(Documentation of diverse
learning needs)

Implementation

-Clinical Experience PPAT
(Lesson plans with madifications
for diverse learners)

/3

/3
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Application of Content

The teacher understands
how to connect concepts
and use differing
perspectives to engage
learners in critical thinking,
creativity, and collaborative
problem solving related to
authentic local and global
issues.

InTASC/OK 5
SNU 4
CAEP1.1,1.2,1.31.4,1.5

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
applies content knowledge, (b)
explanations of how experience
helped him/her become aware
of applying content knowledge,
(c) any examples of what
he/she would change if he/she
could redo the artifact.

Implementation

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
applies content knowledge, (b)
explanations of how experience
helped him/her become aware
of applying content knowledge,
and (c) at least one example of
what he/she would change if
he/she could redo the artifact.

Implementation

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact applies content
knowledge, (b) explicit
explanations of how experience
helped him/her become aware
of applying content knowledge,
and (c) at least two examples
of what he/she would change if
he/she could redo the artifact.

Implementation

ISTE 4c, 6d - Description of Classroom ( ED | - Description of Classroom ( ED | - Description of Classroom) (ED 3
4xx5) 4xx5) 4xx5)
- Clinical Experience PPAT - - Clinical Experience PPAT - - Clinical Experience PPAT - /3
(Lesson plans based on Bloom’s (Lesson plans based on Bloom’s (Lesson plans based on Bloom’s
Taxonomy, Gardner’s MI, and Taxonomy, Gardner’s M1, and Taxonomy, Gardner’s MI, and
inquiry-based lessons; inquiry-based lessons; inquiry-based lessons;
Multi-modal collaborative Multi-modal collaborative Multi-modal collaborative
student activities) student activities) student activities)
-Video from Clinical Experience | -Video from Clinical Experience | - Video from Clinical Experience
and Self-Evaluation (ED and Self-Evaluation (ED and Self-Evaluation (ED 13
4700)(Documentation of use of | 4700){Documentation of use of | 4700)(Documentation of use of
Bloom’s Taxonomy, Gardner’s Ml, | Bloom’s Taxonomy, Gardner’s MI, | Bloom’s Taxonomy, Gardner’s MI,
and inquiry-based lessons) and inquiry-based lessons) and inquiry-based lessons)
- Clinical Experience - Clinical Experience - Clinical Experience
Evaluation Part A from Evaluation Part A from Evaluation Part A from /3
University Supervisor (ED University Supervisor (ED University Supervisor (ED
4700) (Use of Bloom’s 4700) (Use of Bloom’s 4700) (Use of Bloom’s
Taxonomy, Gardner’s Ml, an/or Taxonomy, Gardner’s MI, an/or Taxonomy, Gardner’s MI, an/or
inquiry-based lessons) inquiry-based lessons) inquiry-based lessons)
- Clinical Experience - Clinical Experience - Clinical Experience 3
Evaluation Part A from Evaluation Part A from Evaluation Part A from
Cooperating Teacher (ED 4700) | Cooperating Teacher (ED 4700) | Cooperating Teacher (ED 4700)
(Use of Bloom’s Taxonomy, (Use of Bloom's Taxonomy, (Use of Bloom’s Taxonomy,
Gardner’s MI, an/or Gardner’s MI, an/or Gardner’s M, an/or
inquiry-based lessons) inquiry-based lessons) inquiry-based lessons)
Assessment Candidate provided the Candidate provided the Candidate provided the
The teacher understands following artifact with SNU following artifact with SNU following artifact with SNU
and uses multiple methods Reflection Form that did not Reflection Form that has (a) Reflection Form that has (a)
of assessment to engage have (a) clearly articulated explanations of how artifact clear, accurate explanations
learners in their own explanations of how artifact relates to how he/she used of how artifact relates to how
growth, to monitor learner relates to how he/she used assessment to drive instruction, he/she used assessment to drive
progress, and to guide the assessment to drive instruction, (b) explanations of how instruction, (b) explicit
teacher’s and learner’s (b) explanations of how experience helped him/her explanations of how experience
decision making. experience helped him/her understand how to use helped him/her understand how
understand how to use assessment to drive instruction, to use assessment to drive
InTASC/OK 6 assessment to drive instruction, and (c) at least one example of | instruction, and (c) at least two
SNU9 or (c) any examples of what what he/she would change if examples of what he/she
CAEP 1.1,1.3,1.4, 1.5 he/she would change if he/she | he/she could redo the artifact. would change if he/she could
ISTE 7b could redo the artifact. redo the artifact.
Implementation Implementation Implementation
-Clinical Experience PPAT -Clinical Experience PPAT -Clinical Experience PPAT /3

(Assessment plan)

(Assessment plan)

(Assessment plan)
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Planning Instruction

The teacher plans
instruction that supports
every student in meeting
rigorous learning goals by
drawing upon knowledge of
content areas, curriculum,
cross-disciplinary skills, and
pedagogy, as well as
knowledge of learners and
the community context.

InTASC/OK 7

SNU 5
CAEP1.1,1.2,1.3.14,1.5
ISTE 2b, 5a

Candidate provided the
following artifact with SNU
Reflection Form that did not
have (a) clearly articulated
explanations of how artifact
relates to to the importance of
planning for instruction, (b)
explanations of how experience
helped him/her understand the
importance of planning for
instruction, or (c) any
examples of what he/she
would change if he/she could
redo the artifact.

Implementation

- Clinical Experience PPAT
(Documentation of content
areas and reflection on
community context)

Candidate provided the
following artifact with SNU
Reflection Form that has (a)
explanations of how artifact
relates to the importance of
planning for instruction, (b)
explanations of how experience
helped him/her understand the
importance of planning for
instruction, and (c) at least one
example of what he/she would
change if he/she could redo the
artifact.

Implementation

- Clinical Experience PPAT
(Documentation of integration
of content areas and reflection
on community context)

Candidate provided the
following artifact with SNU
Reflection Form that has (a)
clear, accurate explanations
of how artifact relates to the
importance of planning for
instruction, (b) explicit
explanations of how experience
helped him/her understand the
importance of planning for
instruction, and (c) at least two
examples of what he/she
would change if he/she could
redo the artifact.

Implementation

- Clinical Experience PPAT
(Documentation of integration
of content areas and reflection
on community context)

3

Instructional Strategies

The teacher understand and
uses a variety of
instructional strategies to
encourage learners to
develop deep understanding
of content areas and their
connections, and to build
skills to apply knowledge in
meaningful ways.

InTASC/0K 8

SNU 2
CAEP1.1,1.2,1.3,1.4,.1.5
ISTE 5a, 5¢

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to the importance of
using varied instructional
strategies, (b) explanations of
how experience helped him/her
use varied instructional
strategies, or (c) any examples
of what he/she would change if
he/she could redo the artifact.

Knowledge

- PPAT (ED 4//5, Seminar 2)
(Instructional strategies; Higher
level thinking skills; Application
of knowledge)

- PPAT (ED 4//5, Seminar 2)
(Instructional strategies; Higher
level thinking skills; Application
of knowledge)

Implementation

-Clinical Experience PPAT
(Instructional strategies; Higher
level thinking skills; Application
of knowledge)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to the importance of
using varied instructional
strategies, (b) explanations of
how experience helped him/her
use varied instructional
strategies, and (c) at least one
example of what he/she would
change if he/she could redo the
artifact.

Knowledge

- PPAT (ED 4//5, Seminar 2)
(Instructional strategies; Higher
level thinking skills; Application
of knowledge)

- PPAT (ED 4//5, Seminar 2)
(Instructional strategies; Higher
level thinking skills; Application
of knowledge)

Implementation

-Clinical Experience PPAT
(Instructional strategies; Higher
level thinking skills; Application
of knowledge)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact to the
importance of using varied
instructional strategies, (b)
explicit explanations of how
experience helped him/her use
varied instructional strategies,
and (c) at least two examples
of what he/she would change if
he/she could redo the artifact.

Knowledge

- PPAT (ED 4//5, Seminar 2)
(Instructional strategies; Higher
level thinking skills; Application
of knowledge)

- PPAT (ED 4//5, Seminar 2)
(Instructional strategies; Higher
level thinking skills; Application
of knowledge)

Implementation

-Clinical Experience PPAT
(Instructional strategies; Higher
level thinking skills; Application
of knowledge)

/3
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Professional Learning &
Ethical Practice

The teacher engages in
ongoing professional
learning and uses evidence
to continually evaluate
his/her practice,
particularly the effects of
his/her choices and actions
on others (learners, families,
other professionals, and the
community), and adapts
practice to meet the needs
of each learner.

InTASC/OK 9

SNU 10

CAEP 1.1,1.2,1.3,1.4, 1.5
ISTE 4d, 5a

Candidate provided an SNU
Reflection Form for each artifact
for Level 2; however, the
candidate did not articulate
how he/she understands the
importance of continuous
professional learning and
evaluates his/her choices and
actions.

- All SNU Reflection Forms in
Portfolio (Adaptations for
communities; adaptations to
meet needs of all learners)

Candidate provided an SNU
Reflection Form for each artifact
for Level 2. Candidate clearly
articulates how he/she
understands the importance of
continuous professional
learning and evaluates his/her
choices and actions.

- All SNU Reflection Forms in
Portfolio (Adaptations for
communities; adaptations to
meet needs of all learners)

Candidate provided an SNU
Reflection Form for each artifact
for Level 2. Candidate clearly
demonstrates on each
reflection that he/she
engages in critical thinking as
he/she articulates how he/she
understands the importance of
continuous professional
learning and evaluates his/her
choices and actions.

- All SNU Reflection Forms in
Portfolio (Adaptations for
communities; adaptations to
meet needs of all learners)

/3

Total Score

Passing Score = minimum of 46 pts.

166

Target =
Acceptable =

59-66 pts.; 90-100%
46-58 pts.; 70-89%

Unacceptable = <46 pts.; 69% or below

Checklist: OGET Passed
OSAT Passed

Professional Organization Membership documentation
Staff Development: Attend Student Teaching Seminar 2

Candidate Signature

Evaluator Signature

NOTE:

Candidate MUST PASS Portfolio Check #3 BEFORE proceeding to Portfolio Check #4 (Final Portfolio Check)

If Candidate does NOT pass Portfolio Check #3, Candidate is required to meet with Advisor to discuss deficiency and

ascertain what is required for passing.
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Candidate

Southern Nazarene University
Educator Preparation Program
INTASC Electronic Portfolio Rubric Level 4

Major

Evidence Artifact for CAEP 1.1,1.3, 1.4, 1.5, 2.3, 3.2,3.4,3.5,5.2

There are 3 possible points for each reg

Standard

Learner Differences:
The teacher uses
understanding of
individual differences and
diverse cultures and
communities to ensure
inclusive learning
environments that enable
each learner to meet high
standards.

InTASC/OK 2
SNU 3

CAEP 1.1, 1.4
ISTE 5a

Unacceptable 1 pt.

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to learner differences,
(b) explanations of how
experience helped him/her
understand learner difference,
or (c) any examples of what
s/he would change if s/he
could redo the artifact.

Implementation

Clinical Experience #2 -Two
lesson plans (Modifications for
special needs)

-Diversity Awareness Essay
(ED 4710) (Reflection an
meeting needs of diverse
cultures)

- Field Experience from
Survey of Exceptional Child
(ED 4141) (Documentation of
addressing needs of diverse
cultures)

uired artifact placed in the portfolio.

Acceptable 2 pts.

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to learner differences,
(b) explanations of how
experience helped him/her
understand learner differences
and (c) at least one example
of what s/he would change if
s/he could redo the artifact.

Implementation

Clinical Experience #2 -Two
lesson plans (Modifications for
special needs._

-Diversity Awareness Essay
(ED 4710) (Reflection on
meeting needs of diverse
cultures)

- Field Experience from
Survey of Exceptional Child
(ED 4141) (Documentation of
addressing needs of diverse
cultures)

Ethnicity

Date

Target 3 pts.

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to
learner differences (b) explicit
explanations of how
experience helped him/her
understand learner differences
and (c) at least two examples
of what s/he would change if
s/he could redo the artifact.
Implementation

Clinical Experience #2 -Two
lesson plans (Modifications for
special needs._

-Diversity Awareness Essay
(ED 4710) (Reflection on
meeting needs of diverse
cultures)

- Field Experience from
Survey of Exceptional Child
(ED 4141) (Documentation of
addressing needs of diverse
cultures)

/3

/3

/3
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Learner Environment
The teacher works with
others to create
environments that support
individual and
collaborative learning, and
that encourage positive
social interaction, active
engagement in learning,
and self-motivation.

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to learner environment,
(b) explanations of how
experience helped him/her
the importance of
understanding learner
environment, or (c) any

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
how explanations of artifact
relates to learner environment,
(b) explanations of how
experience helped him/her
understand the importance of
learner environment and (c) at
least one example of what
they would change if they

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to
learner environment, (b)
explicit explanations of how
experience helped him/her
understand the importance of
learner environment and (c) at
least two examples of what

InTASC/0K 3 examples of what they would | could redo the artifact. they would change if they
SNU 8 change if they could redo the could redo the artifact.
CAEP 1.1,1.5 artifact.
ISTE 5c¢ Implementation Implementation Implementation
- Clinical Experience #2 - - Clinical Experience #2 - - Clinical Experience #2 - /3
Lesson Plans (ED 4xx5) Lesson Plans (ED 4xx5) Lesson Plans (ED 4xx5)
(Different grouping; Teaching | (Different grouping; Teaching | (Different grouping; Teaching
strategies) strategies) strategies)
- Clinical Experience #2 - Part | - Clinical Experience #2 - Part | - Clinical Experience #2 - Part /3
A Evaluation from University A Evaluation from University A Evaluation from University
Supervisor (ED 4xx5) Supervisor (ED 4xx5) Supervisor (ED 4xx5)
(Different grouping; Teaching (Different grouping; Teaching (Different grouping; Teaching
strategies) strategies) strategies)
- Clinical Experience #2 -Part - Clinical Experience #2 -Part - Clinical Experience #2 -Part /3
A Evaluation from A Evaluation from A Evaluation from
Cooperating Teacher (ED Cooperating Teacher (ED Cooperating Teacher (ED
4xx5) (Different grouping; 4xx5) (Different grouping; 4xx5) (Different grouping;
Teaching strategies) Teaching strategies) Teaching strategies)
-Documentation of Colleague -Documentation of Colleague -Documentation of Colleague /3
Interaction (ED 4700, Seminar | Interaction (ED 4700, Seminar | Interaction (ED 4700, Seminar
2) 2) 2)
-Documentation of -Documentation of -Documentation of /3
Parent/Community Parent/Community Parent/Community
Interaction (ED 4700, Seminar | Interaction (ED 4700, Seminar | Interaction (ED 4700, Seminar
2) 2) 2)
Content Knowledge Candidate provided the Candidate provided the Candidate provided the
The teacher understands following artifacts with SNU following artifacts with SNU following artifacts with SNU
the central concepts, tools Reflection Forms that did not | Reflection Forms that have (a) | Reflection Forms that have (a)
of inquiry, and structures of | have (a) clearly articulated explanations of how artifact clear, accurate explanations
the discipline(s) he or she explanations of how artifact relates to the importance of of how artifact relates to the
teaches and creates relates to content knowledge, content knowledge, (b) importance of content
learning experiences that (b) explanations of how explanations of how knowledge, (b) explicit
make these aspects of the experience helped him/her experience helped him/her explanations of how
discipline accessible and become aware of the become aware of the experience helped him/her
meaningful for learners to importance of content importance of content become aware of the
assure mastery of the knowledge, or (c) any knowledge, and (c) at least importance of content
content. examples of what they would | one example of what they knowledge, and (c) at least
change if they could redo the would change if they could two examples of what they
InTASC /OK 4 artifact. redo the artifact. would change if they could
SNU 6 redo the artifact.
CAEP1.1,1.3, 1.4
ISTE 4c, 4d Knowledge Knowledge Knowledge /3
-Diversity Awareness Essay -Diversity Awareness Essay -Diversity Awareness Essay
(Documentation of diverse (Documentation of diverse (Documentation of diverse
learning needs) learning needs) learning needs)
Implementation Implementation Implementation
-Clinical Experience #2 - /3

-Clinical Experience #2 -
(Lesson plans with
modifications for diverse
learners)

-Clinical Experience #2 -
(Lesson plans with
modifications for diverse
learners)

(Lesson plans with
modifications for diverse
learners)
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Application of Content
The teacher understands
how to connect concepts
and use differing
perspectives to engage
learners in critical thinking,
creativity, and collaborative
problem solving related to
authentic local and global
issues.

InTASC/OK 5

SNU 4

CAEP1.1,1.2,1.3, 1.4, 1.5
ISTE 4c¢, 6d

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how artifact
relates to ways he/she applied
the content, (b) explanations
of how experience helped
him/her become aware of the
importance of application of
content, or (c) any examples
of what they would change if
they could redo the artifact.

Implementation

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to ways
he/she applied the content, (b)
explicit explanations of how
experience helped him/her
become aware of the
importance of application of
content, and (c) at least two
examples of what they would
change if they could redo the
artifact.

Implementation

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to ways
he/she applied content, (b)
explicit explanations of how
experience helped him/her
become aware of the
impaortance of application of
content and (c) at least two
examples of what they would
change if they could redo the
artifact.

Implementation

- Clinical Experience #2, - Clinical Experience #2, - Clinical Experience #2, /3
Lesson Plans (Lesson plans Lesson Plans (Lesson plans Lesson Plans (Lesson plans
based on Bloom’s Taxonomy, based on Bloom’s Taxonomy, based on Bloom’s Taxonomy,
Gardner's MI, and Gardner’s Ml, and Gardner’s Mi, and
inquiry-based lessons; inquiry-based lessons; inquiry-based lessons;
Multi-modal collaborative Multi-modal collaborative Multi-modal collaborative
student activities) student activities) student activities)
lessans) lessons) lessons) /3
- Clinical Experience #2 - Clinical Experience #2 y Cllmc:al Experience #2
Evaluation Part A from Evaluation Part A from Evz_a]uatl_on Part A me
’ . . ; - : University Supervisor (ED
University Supervisor (ED University Supervisor (ED 4700) (Use of Bloom’s
4700) (Use of Bloom’s 4700) (Use of Bloom's T i
. ; axonomy, Gardner’s M,
Taxgnany, Gareners M. TensGOner s M1, and/or inquiry-based lessons)
and/or inquiry-based lessons) | and/or inquiry-based lessons) Dy /3
- Clinical Experience #2 & Clinica.l Experience #2 Egl:l?;l::iloixg’)aerrtl?)fcriiz
Evaluation Part A from Evaluatlo.n Part A from Cooperating Teacher (ED
Cooperating Teacher (ED Cooperating Teacher (ED 4700) (Use of Bloom’s
4700) (Use of Bloom’s 4700) (Use ofBIoon,r’s Taxonomy, Gardner's MI,
Taxonomy, Gardner’s Ml, Taxonomy, Ggrdner s MI, and/or inquiry-based lessons)
and/or inquiry-based lesson and/or inquiry-based lessons)
Assessment Candidate provided the Candidate provided the Candidate provided the
The teacher understands following artifact with SNU following artifact with SNU following artifact with SNU
and uses multiple methods | Reflection Form that did not Reflection Form that has (a) Reflection Form that has (a)
of assessment to engage have (a) clearly articulated clear, accurate explanations | clear, accurate explanations
learners in their own explanations of how artifact of how artifact relates to the of how artifact relates to the
growth, to monitor learner | relates to how he/she used how he/she used assessment to | how he/she used assessment to
progress, and to guide the assessment to drive instruction, | drive instruction, (b) explicit drive instruction, (b) explicit
teacher's and learner’s (b) explanations of how explanations of how explanations of how
decision making. experience helped him/her experience helped him/her experience helped him/her
understand how to use understand how to use understand how to use
InTASC/OK 6 assessment to drive instruction, | assessment to drive instruction, | assessment to drive instruction,
SNU9 or (c) any examples of what and (c) at least two examples | and (c) at least two examples
CAEP1.1,1.3,14,1.5 they would change if they of what they would change if of what they would change if
ISTE 7b could redo the artifact. they could redo the artifact. they could redo the artifact.
Implementation Implementation
Implementation -Clinical Experience #2 -Clinical Experience #2 /3

-Clinical Experience #2
-Assessments scored
(Assessment plan)

-Assessments scored
(Assessment plan)

-Assessments scored
(Assessment plan)
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Planning for Instruction
The teacher plans
instruction that supports
every student in meeting
rigorous learning goals by
drawing upon knowledge
of content areas,
curriculum,
cross-disciplinary skills,
and pedagogy, as well as
knowledge of learners and
the community context.

InTASC/OK 7

SNU 5

CAEP 1.1, 1.2, 1.3, 1.4, 1.5,
3.4

ISTE 2b, 5a

Candidate provided the
following artifacts with SNU
Reflection Forms that did not
have (a) clearly articulated
explanations of how he/she
planned for instruction, (b)
explanations of the
importance of creating good
lesson plans, or (c) any
examples of what they would
change if they could redo the
artifact.

Implementation
- Clinical Experience #2
-Lessons Plans

-Clinical Experience #2 -
Demographic of School Setting
(Documentation of integration
of content areas and reflection
on community context)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of the impaortance
of planning for instruction, (b)
explanations of the importance
of planning for instruction, and
(c) at least one example of
what they would change if
they could redo the artifact.

Implementation
- Clinical Experience #2
-Lessons Plans

-Clinical Experience #2 -
Demographic of School Setting
(Documentation of integration
of content areas and reflection
on community context)

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of the importance of planning
for instruction, (b) explicit
explanations of the importance
of planning for instruction, and
(c) at least two examples of
what they would change if
they could redo the artifact.

Implementation
- Clinical Experience #2
-Lessons Plans

-Clinical Experience #2 -
Demographic of School Setting
(Documentation of integration
of content areas and reflection
on community context)

/3

/3

Instructional Strategies
The teacher understands
and uses a variety of
instructional strategies to
encourage learners to
develop deep
understanding of content
areas and their
connections, and to build
skills to apply knowledge in
meaningful ways.

InTASC/OK 8

SNU 2
CAEP1.1,1.2,1.3,1.4,1.5
ISTE 5a, 5¢

Candidate provided the
following artifact with SNU
Reflection Form that did not
have (a) clearly articulated
explanations of artifact relates
the importance of using many
instructional strategies, (b)
explanations of how
experience helped him/her
create meaningful
instructional strategies, or (c)
any examples of what they
would change if they could
redo the artifact.

Implementation

~Clinical Experience #2
-Lesson Plans (Instructional
strategies; Higher level
thinking skills; Application of
knowledge)

Candidate provided the
following artifact with SNU
Reflection Form that has (a)
explanations of artifact relates
the importance of using many
instructional strategies, (b)
explanations of how
experience helped him/her
create meaningful
instructional strategies, and
(c) at least one example of
what they would change if
they could redo the artifact.

Implementation

-Clinical Experience #2
-Lesson Plans (Instructional
strategies; Higher level
thinking skills; Application of
knowledge)

Candidate provided the
following artifact with SNU
Reflection Form that has (a)
clear, accurate explanations
of artifact relates the
importance of using many
instructional strategies, (b)
explicit explanations of how
experience helped him/her
create meaningful
instructional strategies, and
(c) at least two examples of
what they would change if
they could redo the artifact.

Implementation

-Clinical Experience #2
-Lesson Plans (Instructional
strategies; Higher level
thinking skills; Application of
knowledge)

/3
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Professional Learning &
Ethical Practice

The teacher engages in
ongoing professional
learning and uses evidence
to continually evaluate
his/her practice,
particularly the effects of
his/her choices and actions
on others (learners,
families, other
professionals, and the
community), and adapts
practice to meet the needs
of each learner.

InTASC/OK 9

SNU 10
CAEP1.1.1.2,1.3,1.4
ISTE 4d, 5a

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to the importance of
ongoing professional learning,
(b) explanations of how
experience helped him/her
engage in ongoing professional
learning, and (c) at least one
example of what they would
change if they could redo the
artifact.

Implementation

- All SNU Reflection Forms in
Portfolio (Adaptations for
communities; adaptations to
meet needs of all learners)

- Documentation of
School/Community
Interaction from Clinical
Experience #2 (IEP meetings
and Parent-Teacher
conferences)

- Documentation of Colleague
Interaction from Clinical
Experience #2 (Team
meetings, Faculty meetings,
Grade or content-level
meetings)

- Clinical Experience #2 -Self
Evaluation of Professional
Form A (Seminar I1I).
(Meeting needs of diverse
learners)

-Clinical Experience #2
Evaluation Part A from
University Supervisor
(Collaboration with
families/communities)

-Clinical Experience #2
Evaluation Part A from
Cooperating Teacher
(Collaboration with
families/communities)

- Self-Evaluation Form of
Video from CE

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
explanations of how artifact
relates to the importance of
ongoing professional learning,
(b) explanations of how
experience helped him/her
engage in ongoing professional
learning, and (c) at least one
example of what they would
change if they could redo the
artifact.

Implementation

- All SNU Reflection Forms in
Portfolio (Adaptations for
communities; adaptations to
meet needs of all learners)

- Documentation of
School/Community
Interaction from Clinical
Experience #2 (IEP meetings
and Parent-Teacher
conferences)

- Documentation of Colleague
Interaction from Clinical
Experience #2 (Team
meetings, Faculty meetings,
Grade or content-level
meetings)

- Clinical Experience #2 -Self
Evaluation of Professional
Form A (Seminar I11).
(Meeting needs of diverse
learners)

-Clinical Experience #2
Evaluation Part A from
University Supervisor
(Collaboration with
families/communities)

-Clinical Experience #2
Evaluation Part A from
Cooperating Teacher
(Collaboration with
families/communities)

- Self-Evaluation Form of
Video from CE

Candidate provided the
following artifacts with SNU
Reflection Forms that have (a)
clear, accurate explanations
of how artifact relates to the
importance of ongoing
professional learning, (b)
explicit explanations of how
experience helped him/her
engage in ongoing professional
learning, and (c) at least two
examples of what they would
change if they could redo the
artifact.

Implementation

- All SNU Reflection Forms in
Portfolio (Adaptations for
communities; adaptations to
meet needs of all learners)

- Documentation of
School/Community
Interaction from Clinical
Experience #2 (IEP meetings
and Parent-Teacher
conferences)

- Documentation of Colleague
Interaction from Clinical
Experience #2 (Team
meetings, Faculty meetings,
Grade or content-level
meetings)

- Clinical Experience #2 -Self
Evaluation of Professional
Form A (Seminar III).
(Meeting needs of diverse
learners)

-Clinical Experience #2
Evaluation Part A from
University Supervisor
(Collaboration with
families/communities)

-Clinical Experience #2
Evaluation Part A from
Cooperating Teacher
(Collaboration with
families/communities)

- Self-Evaluation Form of
Videos from Clinical
Experience

/3

/3

/3

/3

/3

/3

/3
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Professional Learning &
Ethical Practice

The teacher engages in
ongoing professional
learning and uses evidence
to continually evaluate
his/her practice,
particularly the effects of
his/her choices and actions
on others (learners,
families, other
professionals, and the
community), and adapts
practice to meet the needs
of each learner.

InTASC/OK 9
SNU 10
CAEP1.1,1.2,1.3,1.4,1.5

Candidate provided an SNU
Reflection Form for each
artifact for Level 2. Candidate
clearly articulates how he/she
understands the importance of
continuous professional
learning and evaluates his/her
choices and actions.

- All SNU Reflection Forms in
Portfolio (Adaptations for
communities; adaptations to
meet needs of all learners)

Candidate provided an SNU
Reflection Form for each
artifact for Level 2. Candidate
clearly articulates how he/she
understands the importance of
continuous praofessional
learning and evaluates his/her
choices and actions.

- All SNU Reflection Forms in
Portfolio (Adaptations for
communities; adaptations to
meet needs of all learners)

Candidate provided an SNU
Reflection Form for each
artifact for Level 2. Candidate
clearly demonstrates on
each reflection that he/she
engages in critical thinking
as he/she articulates how
he/she understands the
importance of continuous
professional learning and
evaluates his/her choices and
actions,

- All SNU Reflection Forms in
Portfolio (Adaptations for
communities; adaptations to
meet needs of all learners)

/3

Total Score

Passing Score = minimum of 52 pts.

/75

Target =

67 pts.-75 pts; 90-100&

Acceptable = 52 pts.-66 pts.; 70-89%
Unacceptable = <52 pts. 69% and below

Checklist: OSAT Passed

Candidate Signature

Evaluator Signature

Note:

Candidate MUST PASS Portfolio Check #4 to successfully complete Portfolio Process (passing all 4 levels).
If Candidate does NOT pass Portfolio Check #4, Candidate is required to meet with Advisor to discuss deficiency and
ascertain what is required for passing.
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Growth Portfolio Rubrics - Levels 1-4.pdf


SOUTHERN NAZARENE UNIVERSITY
SCHOOL OF EDUCATION
EDUCATOR PREPARATION PROGRAM ADMISSION REQUIREMENTS

Before a teacher candidate may be fully admitted to the SNU Educator Preparation
Program, each of the following requirements must be met:

Full admission to Southern Nazarene University
Submission of High School Transcript to Office of Educator Preparation
(Documentation for Foreign Language Proficiency Reguirement)
e Completion of ED 2111 — Introduction to Education/Teaching Lab, including 12 clock
hours* of observation and alt evaluation forms
e Successful completion of a minimum of (24) twenty-four credit hours of all college
coursework
e Enroliment in ED 2162 — Foundations of Education, including 12 clock hours* of
observation and all evaluation forms
e A total of 24 clock hours of observation from ED 2111 and ED 2162
e Minimum cumulative GPA of 2.5
¢ Submit documentation of ONE of the following:
1. Pass the OGET {Oklahoma General Education Test)
{OGET information may be found a www.cece.nesinc.com)
2. ACT Composite Score of 22* (WITH writing section included)
*Official ACT report/documentation required
3. SAT Score of 1120 including all the following scores on essay section:
- Five (5) on Reading
- Four (4) on Analysis
- Five (5) on Writing
*Official SAT report/documentation required
¢ A grade of "C” or better in a basic Speech Communication course
Submission of SNU Educator Preparation Program Admissions Essay (during ED 2162)
Successful interview with the SNU Educator Preparation Admissions Committee
(Interviews conducted during Spring and Fall semesters)
Completion of English Comp | with a passing grade
Completion of English Comp Il with a passing grade
Completion of a college level Math Course with a passing grade
Demonstration of a positive interest in teaching by prior experiences and activities,in
interview setting as noted on the Educator Preparation Admission Interview Guide,
candidate field experience evaluation forms, Evaluation by Cooperating Teacher of Field
Observations -1A and 1B, and the SNU Educater Preparation Teacher Candidate
Self-Evaluation of Teaching Dispositions

NO CANDIDATE WILL BE PERMITTED TO TAKE ED 4273 (Professional Decision Making) OR BE
ADMITTED TO THE PROFESSIONAL SEMESTER (STUDENT TEACHING) UNTIL EULL ADMISSION TO
SNU EDUCATOR PREPARATION PROGRAM.

Once ALL of the above requirements have been met, candidates will receive confirmation of admission from
the Office of Educator Preparation.

NOTE: After admission to the SNU Educator Preparation Program, Teacher Candidate must MAINTAIN
minimum 2.5 GPA to remain in good standing. Any candidate who drops below 2.5 minimum will be placed
in PROBATIONARY status and will not be allowed to continue in program untii GPA meets 2.5 minimum.
By my signature below, [ acknowledge and understand admission requirements to the

SNU Educator Preparation Program:

Signature Print Name Date Sighed

Updated/Approved: E£d Prep Council - Nov. 22, 2019
SNU Academic Council - Jan. 18, 2020






Admissions Requirements (Revised 2020.pdf


Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval

Section 4. Display of Annual Reporting Measures.
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)
Impact Measures (CAEP Standard 4) Outcome Measures

1. Impact on P-12 learning and development
(Component 4.1)

5. Graduation Rates (initial & advanced levels)

6. Ability of completers to meet licensing

2. Indicators of teaching effectiveness (certification) and any additional state

(Component 4.2) requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment | 7. Ability of completers to be hired in

milestones education positions for which they have

(Component 4.3 | A.4.1) prepared (initial & advanced levels)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1

4, Satisfaction of completers
(Component 4.4 | A.4.2)

Link: https://snu.edu/academics/school-of-education/

Description of data : = - :
accessible via link: CAEP (Council for the Accreditation of Educator Preparation) Annual Reporting Measures

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. |3. | 4. |5.|6.| 7. | 8.
Initial-Licensure Programs
Advanced-Level Programs -

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?
Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

In 2019-2020, the EPP continued to administer multiple assessments for the assurance of program, candidate and completer
quality that aligned with preparation of effective educators that can positively impact P-12 student learning. It should be noted that
during spring 2020, all P12 schools, as well as the SNU campus were closed during the Covid-19 pandemic. The EPP, area P12
schools, and campus instruction all pivoted to virtual and remote formats, thus negatively impacting certain scheduled
assessments, resulting in limited and/or incomplete data. All EPP assessment data, including individual assessment reports with
incomplete data due to Covid-19 issues, are clearly identified and reported on the CAEP 8 Annual Measures reporting site on the
EPP’s webpages. All EPP assessment data are available for public review on this site, as well as on additional EPP data links
posted on the EPP’s website. EPP assessments address all 8 Annual Measures and are closely aligned with INTASC Standards.
The EPP Director of Assessment, along with EPP faculty, the EPP Assessment Committee, and the Educator Preparation
(Governance) Council, continue to review the past 3 years of data reported on the 8 Annual Measures site to develop insight into
trends, emerging issues, and patterns affecting its completers and current candidates. During the 2019-2020 academic year, in an
effort to continuously monitor and evaluate its assessment system, EPP faculty reviewed its assessment/data collection timelines
and conducted reviews of current assessments in place. Results of the assessment review process and subsequent
recommendations were also affirmed/approved by the Educator Preparation Council. During this review, it was affirmed that
assessments in place continue to provide the EPP with valuable/useful data and feedback regarding its candidates/completers



and their preparation/teaching effectiveness in P12 schools. Additionally, the EPP Director of Assessment continues to affirm and
verify all EPP assessment validity and reliability. For example, as a result of (Cronbach’s alpha) reliability tests, the Student
Teacher Part A assessment demonstrates .80 reliability, while the Student Teacher Video Analysis assessment demonstrates
strong reliability of .98, thus affirming that data from these assessments are useful for ongoing improvement of the EPP.
Benchmarks for all EPP assessments are clearly delineated through TracDat, the university’s data depository. These benchmarks
are reviewed and updated annually (since 2013) by the university Student Learning Committee and the University VP for Strategy
and Innovation. The EPP’s Director and Director of Assessment also serve on this committee and are actively involved in this
annual review process. The 2019-2020 annual review of TracDat results also determined that all benchmarks continue to be met
and that assessments are appropriate and effective for continued quality of the EPP and candidate preparation. Content validity of
all EPP rubrics is verified by alignment with INTASC Standards, Oklahoma Standards, SNU EPP Standards clearly delineated on
each assessment rubric and data reporting document. In reviewing and discerning data for long-term trends, the EPP concludes
that EPP assessment benchmarks are aligned and consistent with INTASC Standards, that these benchmarks continue to be met,
and that the EPP continues to produce quality educators that continue to consistently and positively impact P12 student learning.
Reviews also indicated that other assessment benchmarks, such as the Oklahoma State 1st Year Teacher and Administrator
surveys, were inconclusive in 2019-2020 due to the low number of responses. As a result, the EPP now communicates early
notices to its first-year teachers and administrators, reminding them that survey requests are being sent and that information
gleaned from these anonymous surveys will contribute to the ongoing effectiveness of the EPP. Additionally, in reviewing the past
3 years of data, it was determined that certain assessments’ response rates and the timeliness of responses required adjustments.
Accordingly, the EPP Assessment Timeline was revised to schedule particular assessments during times that prompted optimum
responses. It should be noted that this review/revision process was completed prior to Covid-19 restrictions, thus negatively
affecting the timing of the administration of certain assessments. In reviewing data available, the EPP noted that information
gleaned from the 1-3-5 Year and 10-Year Alumni (completer) surveys, based on INTASC standards, indicated overall completer
satisfaction, while INTASC based items #6 and #9 indicated slight percentages (less that 7.1%) in the “unacceptable” range. To
address these items, the EPP reviewed syllabi for concept mastery units in Professional Education coursework, prompting an
additional learning objective addressing multiple methods of assessment in the required Educational Psychology course. It is
anticipated that these adjustments will strengthen future completers with additional strategies to positively impact P12 student
learning. While not noted as “unacceptable,” the EPP did note that responses regarding items #7-8 of the survey (technology
integration) was slightly lower than in previous years. To address these particular responses, the EPP initiated the requirement
that candidates must obtain Google Classroom certification through its Educational Technology course, a required Professional
Education course for every candidate and currently taught by a certified Google Classroom instructor. Additionally, all candidates
are now required to develop/present an instructional technology portfolio as a requirement for successful course completion.
Educational Technology portfolios include artifacts and unit activities/plans that demonstrate the candidate’s ability to effectively
plan for effective technology supported instruction in P12 student learning and engagement. Additionally, as a result of reviews of
the alumni (completer) survey data for the past three years, demographic information indicated that a number of completers were
teaching in subject areas other than their initial program area. In Oklahoma, certified educators have the opportunity to add
certifications to their initial certification teaching area credentials through competency testing. Accordingly, the EPP has developed
a newly structured Elementary/Early Childhood Education degree plan that includes additional emphasis areas, such as Special
Education, STEM/Technology and ESL/ELL. This new program structure was developed in collaboration with campus faculty and
P12 educators from these areas of emphasis. These new degree plans were set to begin in 2019-2020, but with delays due to
Covid-19, the plan is to fully implement this new program structure in fall 2021 (post Covid-19 restrictions). An additional strategy
and opportunity to address this need was approved in fall 2019 and provides that candidates may take up to 9 graduate hours in
Special Education coursework as part of their undergraduate programs. It should be noted that this coursework is a part of SNU’s
Master of Arts/Administration of Special Education (non-licensure) program. It is anticipated that these innovations will assist
individuals pursuing certifications in additional licensure areas through competency testing. A significant EPP assessment
adjustment included the TWS (Teacher Work Sample) and the transition to candidate performance data related to the PPAT
(Praxis Performance Assessment for Teachers). This transition is in response to State of Oklahoma changes in teacher
certification criteria when the PPAT will officially become the third teacher certification assessment in fall 2021, however, the EPP
began piloting the PPAT process with its candidates in fall 2019. PPAT Task 1-4 activities are now incrementally introduced in
selected EPP Professional Education coursework; Foundations of Education, Educational Technology, Educational Psychology,
Professional Decision Making (capstone course), and in Student Teaching Seminars I-1ll. Beginning in fall 2020, PPAT
assessment data will replace TWS assessment data for all EPP candidates. While the TWS historically has provided quality and
useful data for program and candidate improvement, it is anticipated that candidate and completer PPAT data (Tasks 1-4) will
provide significant data for ongoing EPP program effectiveness. An additional key EPP assessment that continues to measure
candidate progress is the Growth Portfolio. This electronic assessment measures candidate growth in four
benchmarks/checkpoints throughout the candidate’s program. Candidates are required to submit artifacts during these four
checkpoints and evaluations are conducted by EPP faculty based on assessment rubrics aligned with INTASC Standards for each
of four checkpoints. The EPP also follows a systematic admissions process that assures quality candidates are admitted to the
program. Candidates are admitted to the EPP based on several criteria, such as GPA, entrance exam (OGET), field experience
evaluations, completed coursework, professional recommendations, and by successful completion of the Admissions Interview
conducted each semester by interview panels consisting of EPP faculty, campus faculty/administration, and P12 community
members/stakeholders in partnership with the EPP. Admissions interviews are evaluated based on an InTASC aligned interview
rubric. It should be noted that in fall 2019, the SNU EPP Advanced Program (Educational Leadership) elected not to pursue CAEP
recognition, resulting in lapse of recognition for its graduate programs. While the Advanced Program is not currently CAEP
recognized, the EPP continues to include Advanced Program data on its 8 Annual Measures reporting webpages. The Advanced
Program will be included in the next CAEP site visit in 2025.



Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

¢ Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
¢ What innovations or changes did the EPP implement as a result of that review?
¢ How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

e What quality assurance system data did the provider review?

e What patterns across preparation programs (both strengths and weaknesses) did the provider identify?

e How did the provider use data/evidence for continuous improvement?

e How did the provider test innovations?

¢ What specific examples show that changes and program modifications can be linked back to evidence/data?

* How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?

e How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

In spring 2018, the SNU EPP participated in its CAEP site visit, resulting in full Continuing Accreditation with NO Areas for
Improvement and NO Stipulations. Additionally, 2 previous AFI's were removed as a result of this accreditation process. As a result
of this successful site visit, the EPP was honored with CAEP’s “Frank Murray Leadership Recognition for Continuous Improvement”
Award, citing no stipulations or areas of improvement in the results of its 2018 site visit. Since this site visit, the EPP has continued
to regularly and systematically review its assessment system and pursue necessary adjustments/revisions to assure ongoing
quality preparation of its candidates. In 2019-2020 academic year, the SNU EPP continued to review all data management systems
and schedules for continuing assurance that all assessment processes in place continue to provide timely and relevant data for
quality preparation of its candidates. The EPP Assessment Committee, chaired by the EPP Director of Assessment, provided
critical review and analysis functions for individual assessments, as well as the overall assessment system for the EPP. Members
of the Assessment Committee include university statistics and mathematics faculty, as well as P12 stakeholder membership. The
Assessment Committee, along with EPP faculty and the Educator Preparation Council (EPP Governance), reviewed assessments
and timelines, resulting in an adjustment to the timeline/schedule for administering assessments and reviewing data pertinent to
effective candidate preparation, as well as an established timeline for conducting the EPP’s assessment validity and reliability
processes. Results of these reviews were shared with various EPP Committees, as well as with P12 stakeholders and community
members. As data were reviewed, recommendations for program adjustments/revisions were presented to the Educator
Preparation Council for approval. It should be noted that the Educator Preparation Council membership includes EPP faculty, SNU
faculty, and P12 stakeholders/educators. Additionally, the EPP’s Director of Assessment regularly conducts reliability and validity
reviews for all its assessment, assuring that the EPP’s individual assessments continue to provide reliable, informative and quality
data. One specific result of the 2019-2020 review included the adjustment of the EPP’s Assessment timeline, based on review of
alumni/completer surveys. Another example of assessment revision includes the replacement of Teacher Work Sample (TWS)
assessment with PPAT (Praxis Performance Assessment for Teachers) assessments, prompted by revisions to Oklahoma
certification requirements that will take effect in fall 2021. To assure that its candidates are prepared, the EPP has piloted PPAT
assessments with its current candidates. Additionally, PPAT Task assessments have now been implemented in various EPP



Professional Education coursework at various checkpoints throughout the program. Initial review of PPAT data has verified that
these data will continue to provide the EPP with significant resources for informed, data-driven decisions. Quality, effective EPP
assessments, such as the 1-3-5 Year and 10 Year Alumni Surveys, First Year Teacher and Administrator Surveys, Student
Teacher Evaluations, and various other candidate assessments, continue to contribute to providing valuable information to the
EPP. Overall reviews of assessment data have determined that the SNU Educator Preparation Program continues to effectively
prepare quality educators that are equipped to positively impact P12 student learning. Reviews and reports of ongoing assessment
and completer satisfaction are reported on the SNU School of Education CAEP 8 Annual Measures webpages. As the SNU EPP
continues to closely review, monitor and manage its assessment unit assessment system, the EPP is assured of continuing its high
level of candidate preparation, as well as the continued positive impact on P12 student learning by its program completers. It
should be noted that due to Covid-19 closures and restrictions, the availability of some EPP assessment data for spring 2019 was
negatively impacted, as noted on the CAEP 8 Annual Measures data reports. It should be noted that ongoing administration of
assessments and subsequent data collection are scheduled to continue as Covid-19 related restrictions are removed. In an
ongoing effort to strengthen the recruitment of quality candidates to SNU’s preparation program, a number of initiatives and new
approaches continue to demonstrate the EPP’s commitment and efforts to attract and retain highly qualified individuals to its
program. By honoring incoming admission cohort groups and their corporate GPA’s (3.0 minimum), candidates continue to be
recognized for their outstanding academic performance. Each semester, an admission cohort group is identified as candidates
meet rigorous requirements for admission. In fall 2019, Cohort #10 was admitted with a cumulative GPA of 3.67. An EPP Cohort
Admissions Ceremony was held on November 5, 2019 to officially induct and honor these candidates. In Spring 2020, Cohort #11
was admitted with a cumulative GPA of 3.58, however, due to Covid-19 restrictions and campus closure, the scheduled ceremony
was postponed. Plans are underway to officially recognize Cohort #11 (as well as future cohorts that might be negatively impacted)
post Covid-19. Individual candidates admitted to the program must complete specific requirements for admission, including a
successful interview with an admissions panel that includes P12 educators and stakeholders. In interviews, candidates are
assessed using an interview rubric aligned to INTASC standards. Fall 2019 interviews were conducted in November 2019. It should
be noted that due to Covid-19 closures and restrictions, Spring 2020 interviews were canceled, however, candidates were required
to articulate and submit a newly created Admissions Essay that addressed each specific INTASC component of the Admissions
Interview Rubric. Additionally, the EPP continues to promote academic excellence by its continuing recognition of its program’s
Honors Graduates. During the 2019-2020, 10 completers were recognized as Honor Graduates, each completing their individual
programs with a minimum GPA of 3.75. Honor graduates are recognized at commencement ceremonies with blue honor cords
representing the SNU School of Education. Additionally, in an effort to recruit new prospects to the EPP, the School of Education
“Ambassadors” program was created in fall 2019 with new specific guidelines for this program established and approved by the
Educator Preparation Council. Ambassadors are carefully screened and selected by the EPP faculty and are instrumental in
creating/maintaining connections with area P12 schools, as well as working with SNU campus Admissions staff, interacting and
participating in prospective student campus visits. It should be noted that follow up feedback from P12 schools visited by the EPP’s
Ambassadors has been overwhelmingly positive. During summers, Ambassadors also continued to communicate with prospective
students through email communications, phone calls and/or handwritten notes. As a result of the establishment of the
Ambassadors program, the EPP is experiencing a significant increase in prospective student interactions, as well as an increase in
the number of prospective, interested students. Each spring, for the past several years, the EPP has hosted its annual
celebration/recruitment dinner, “SNU Educator Preparation: Celebrating the Past, Present and Future” where prospective students
and first-year teachers are honored. This event has grown over the years, prompting the enroliment of several new students.
Unfortunately, due to SNU’s Covid-19 campus closure, the spring 2020 scheduled dinner was cancelled. As an alternative, an EPP
informational recruitment video was created, hosted by an EPP candidate and the EPP Director, and was posted on the institutiona
webpages, as well as distributed to interested prospective students. As an additional recruitment process, the EPP continues its
efforts by promoting its partnership with P12 schools in offering HS seniors the opportunity to enroll in the EPP’s initial Professional
Education course, Introduction to Education. During 2019-2020, this opportunity expanded to an additional area P12 district. The
EPP’s Burkinshaw High-Achieving Ethnic Minority Scholarship continues to provide opportunities for prospective students from
diverse ethnic/multicultural backgrounds. During 2019-2020, 2 candidates were awarded funds from this endowed scholarship. This
scholarship’s criteria were revised (2019) with input from the SNU VP of Intercultural Learning and Engagement. One recipient of
this scholarship has also been employed by the EPP to manage the EPP’s Candidate Reading Resource Center. In this position,
this bilingual candidate provides assistance and resources to candidates working with ESL/ELL student learners. Additionally, 2
newly created endowed scholarships were initiated to attract and recruit high-achieving Early Childhood and Elementary Education
prospective candidates to the EPP. Due to these and other recruitment initiatives in 2019-2020, the EPP experienced an increase
over 2018-2019 in the number of incoming students to its program. Currently, the State of Oklahoma is experiencing significant
shortages for all teacher certification areas with multiple alternative pathways available for teacher preparation. While the EPP
continues to be encouraged by the growing number of incoming students to its traditional teacher preparation program, intentional
recruitment efforts will be strengthened in working creatively and aggressively with campus Admissions personnel to continue to
attract high-achieving, high-quality prospective candidates to its Educator Preparation Program.

Tag the standard(s) or component(s) to which the data or changes apply.

1.1 Understanding of INTASC Standards
1.2 Use of research and evidence to measure students' progress
1.3 Application of content and pedagogical knowledge



1.5 Model and apply technology standards

2.1 Partners co-construct mutually beneficial P-12 partnerships

3.1 Recruits and supports high-quality and diverse candidate pool

3.2 Sets selective admission requirements

3.3 Monitors attributes and dispositions beyond academic ability

3.4 Creates and monitors candidate progress

3.5 Candidate positive impacts on P-12 students

3.6 Candidates understand the expectation of the profession

4.1 Completer impact on student growth and learning

4.2 Completer effectiveness via observations and/or student surveys

4.3 Employer satisfaction

4.4 Completer satisfaction

5.1 Effective quality assurance system that monitors progress using multiple measures
5.2 Quality assurance system relies on measures yielding reliable, valid, and actionable data.
5.3 Results for continuous program improvement are used

5.4 Measures of completer impact are analyzed, shared and used in decision-making
5.5 Relevant stakeholders are involved in program evaluation

A.1.1 Candidate Knowledge, Skills, and Professional Dispositions

A.1.2 Professional Responsibilities

A.2.1 Partnerships for Clinical Preparation

A.2.2 Clinical Experiences

A.3.1 Admission of Diverse Candidates who Meet Employment Needs

A.3.2 Candidates Demonstrate Academic Achievement and Ability to Complete Preparation Successfully
A.3.3 Selectivity during Preparation

A.3.4 Selection at Completion

A.4.1 Satisfaction of Employers

A.4.2 Satisfaction of Completers

A.5.1 Quality and Strategic Evaluation

A.5.3 Continuous Improvement

A.5.4 Continuous Improvement

A.5.5 Continuous Improvement

x.1 Diversity

x.2 Technology

Upload data results or documentation of data-driven changes.

'@ Annual_Assessment_Timeline.pdf

.@ Alumni_(135_Year_and_10_Year)_Survey_Instruments.pdf
.@ First_Third_Fifth_Year_Alumni_Survey_20192020.pdf

'@ 10_Year_Survey_Comments_20192020.pdf

.@ Elementary_Ed_Program_RevisionsProposed__Fall_2019.pdf
.@ PPAT_Pilot_Orientation_Documentation.pdf

.@ Growth_Portfolio_Rubrics__Levels_14.pdf

'@ Admissions_Requirements_(Revised_2020.pdf

.@ Admissions_Interview_Rubric_.pdf

.@ Admissions_Interview_PanelFall_2019.pdf

'@ Ed_Prep_Council___Ed_Prep_Department_Minutes.pdf

c@Jﬂ SNU__ CAEP_Frank_Murray_Award_News_Release.pdf



c@Jﬂ 10___11_Admission_Cohorts_Average_GPA_(posted_on_webpage).pdf
'@ Admission_Cohort_Group_10_(with_GPA)Fall_2019.pdf

.@ Fall_2019_EPP_Induction_Ceremony_Program.pdf

.@ Admission_Cohort_Group_11_(with_GPA)Spring_2020.pdf

'@ School_of Education_Honor_Graduates_20192020_.pdf

'@ Ambassadors_Program__ Policy_and_Guidelines.pdf

t@Jﬂ School_of Education_Video_Recruitment__Virtual_Visit.pdf

.@ BPS_Partnership_Agreement.pdf

BURKINSHAW_HIGHACHIEVING_ETHNIC_MINORITY_EDUCATION_SCHOLARSHIP_ENDOWMENT_
Guidelines_for_Eligibility_Application.pdf

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or s
activities during a CAEP Conference or in other CAEP Communications?

© vYes ONo
6.3 Optional Comments

In 2019-2020, the SNU EPP continued to follow its assessment timeline by systematically administering assessments and
collecting data related to candidate preparation and program effectiveness. It should be noted that during Spring 2020, issues
related to Covid-19 restrictions presented significant challenges to the EPP’s ability to administer selected assessments and collect
certain data. Despite these difficulties, with specific adjustments to assessment timelines/processes, the EPP was able to collect
useful data and determine/verify that its candidates continue to be prepared for effective teaching of P-12 learners. As the EPP
maneuvered challenges and limitations, adjusted its assessment timeline, and transitioned its preparatory coursework and program
functions to virtual and/or alternative formats, useful data from administered assessments continued to assure the EPP of quality of
program and effective preparation of its candidates to positively impact P-12 student learning.

Section 8: Preparer's Authorization

Preparer's authorization. By checking the box below, | indicate that | am authorized by the EPP to complete the 2021
EPP Annual Report.

I am authorized to complete this report.

Report Preparer's Information

Name: |Dr. Tim Taylor
Position: |Chair, School of Education
Phone: 4057176267

E-mail: ttaylor@mail.snu.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy
Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site reviews.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.
3. Monitor reports of substantive changes.



4. Collect headcount completer data, including for distance learning programs.
5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.
Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site review report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

Acknowledge



